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Hove Juniors uses a reading into writing approach in all year groups. Through our inspiring English curriculum, we want
our children to become confident and enthusiastic readers who can comprehend at an age-related level or greater and
have a love for reading across the curriculum in a range of different genres.

Children are taught explicit grammar, punctuation and spellings which are embedded into planning. Children understand
grammatical terms, can use a variety of grammatical techniques in their own writing and discuss the impact of their
choices. They are confident writers across the curriculum. Provision is differentiated and personalised for all groups of
children and all staff will feel confident in using a variety of methods to teach writing. There will be exemplification of
age-related expectations for writing for all year groups which will be used to set expectations and ensure assessments
are robust and accurate.

Rich texts linked to our topic are at the core of our teaching. Reading skills are explicitly taught and grammatical features
are unpicked. Children are taught to question how the author uses grammatical features in their writing for the greatest
impact. With support, they will write in a similar style through a range of strategies: guided, shared, paired and
independent writing. Wherever possible, children are given choice in their writing and their opinions and interests are
considered to shape our English planning. They write for purpose and for different audiences.

The teaching of English is of a consistently high standard and is closely monitored through book looks, learning walks,
planning checks, pupil voice interviews and regular collection of accurate assessment data. This information is fed back
directly to teachers so that they can adapt their planning to meet the needs of the children.




Action Planning

Objective 1: All groups of children to achieve age related expectations or greater in reading.

Desired outcome: All children can read and comprehend at an age related level or greater and they
have a love for reading across the curriculum in a range of different genres.

Objective 2: To raise the standards in writing so that all children reach age related expectations or
greater.

Desired outcome: The children will be confident writers across the curriculum. Provision is
differentiated for all groups of children and all staff will feel confident in using a variety of methods to
teach writing. There will be exemplification of age expectation for writing for all year groups which will
be used to set expectations and ensure assessments made are robust and accurate.

Objective 3: To ensure 85% of children achieve the age related expectation for GPS at the end of KS2
and that key skills are taught throughout the curriculum

Desired Outcome: All children make age related expectations for spelling and children are taught

explicit punctuation and grammar which is embedded into planning. Children understand grammatical
terms, can use a variety of grammatical techniques in their own writing and discuss the impact of their
choices.




CPD for Staff
Spelling

Feedback from a staff questionnaire highlighted spelling as an area that
staff felt they needed some support with. We were also were keen to
continue to develop children's spelling across KS2 at HJS.

In order to do this, the English team lead a staff meeting to practically
support teachers in using the No Nonsense Spelling scheme and other
spelling resources. To further build confidence in delivering spelling
lessons, the English team also recapped the expectations of teaching
spelling and went over some useful spelling strategies and activities.



CPD for Staff

Writing Moderation

The main aim of this CPD was to assist staff in identifying gaps in the children’s
knowledge that may have emerged due to the school closure and how to support
further planning.

The CPD also aimed to further develop the confidence of all staff to assess writing
accurately and to ensure a robust coverage of all writing, grammar, punctuation and
spelling objectives across the year.

Staff achieved this by

* sharing best practice across both school sites.

e securing judgements of assessment in writing.

e unpicking gaps in evidence to support further planning.




Long Term Overviews

Vear 3 Year 4 English Overview
English Overview
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Reading at HJS

Success as a reader underpins learning in all areas of the school curriculum. Many pupils become successful readers and writers with the support of
their family, friends and teachers. Here at Hove Junior School we aim to help pupils become better readers across the curriculum and continue to
build on their reading success from the infants through a range of skills-based activities and opportunities to read for pleasure.

D.E.A.R Time

Children will read regularly in class. This will be either with an adult, a buddy, with the class, in a group or independently. Every week the children will
take part in D.E.A.R time — ‘Drop Everything and Read’. During this time, they will read independently or with a partner for 20 minutes. Also, they will
have the opportunity to complete reading activities linked to their book in their journal or jotter. This is a time for the children to continue to develop
a love of reading, recommend texts, build reading stamina and practice the reading skills they’ve learned in lessons.

Excellent Reading Provision at Hove Junior School
During our most recent ‘Deep Dive’ into the current reading provision at our school, it was a pleasure to see the excellent provision available to all
children. Here are some points to celebrate:

The quality teaching of reading skills in year 3 in line with the infants has raised the profile of reading and involves the teacher explicitly teaching
reading skills every day.

We ensure each year group uses high quality and rich core texts to underpin the teaching of reading skills. Teachers write their own comprehension
guestions in line with the end of KS2 expectations linked to core texts.

As a school we pre teach vocabulary which enables all children to access the challenging and rich texts that are at the centre of our English
curriculum. Sometimes the chapters/vocabulary are sent home and sometimes teachers work with groups of children to pre teach this during D.E.A.R
time.

Differentiation and challenge is a particular strength. Key texts are specifically chosen or key questions and activities are planned to meet the needs
of all children. The phonics groups in year 3 and focus reading groups in year 6 are particular examples of this.
A love of reading is at the heart of our vision for reading across the curriculum.




Reading at HJS

Reading into Writing
Hove Junior School uses a 'reading into writing' approach in all year groups. Through our inspiring
English curriculum, we want all children to become confident and enthusiastic readers who can
comprehend at an age-related level or greater and have a love for reading across the curriculum in
a range of different genres. Reading skills are taught using the whole class text as a stimulus.
Children are taught to understand authorial intent and to unpick this as a reader and apply it to
their own writing. High quality challenging texts are chosen for whole class English lessons. Often
these books are one of a series of books that children can go on to read after reading the first as a
class. Vocabulary rich texts are at the heart of our curriculum planning and inspire our learning

journeys.
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Support for Lower Attaining Readers

We aim for every child to access the English curriculum at a level that is appropriate
for them and to make expected or greater than expected progress in reading from
KS1. This begins with quality first teaching in class. Lower attaining readers are
supported in class with a variety of measures carefully tailored to each child, including:
sending texts/chapters home, pre-reading of texts in small groups, pre-teaching of
key vocabulary, mind-mapping of key events, use of Communicate in Print and
differentiated reading tasks.

Based on their specific needs, some children are supported outside of class with
targeted interventions.

Interventions
Phonics in Y3 and where necessary to support children

BRP (Better Reading Partners)

Inference group

LSS (Literacy Support Service)



Greater Depth Reading

We aim for our GD readers to excel in the following areas and
leave KS2 Secondary ready:

They have a sophisticated vocabulary
They have a passion for reading
They can analyse, evaluate and synthesise effectively
* They are critical yet creative in their approach to texts
They have high level language skills
They are social readers who can discuss, challenge, argue,
debate and rationalise thoughts with others.




Year 3 Reading

Reading Conferencing

When children start Hove Juniors in year 3, the class teachers already know a lot about the class
and their reading strengths and areas for development. The infant school share relevant
information with us so that we are ready to support their reading development straight away. In
line with the provision at West Hove Infant School, children in year 3 will start every day with
guided reading time. During the week, the children will take part in a series of reading activities
and will have the opportunity to read with an adult at least once per week. They will complete
reading comprehension activities and develop reading skills such as: predicting, comparing,
inferring and vocabulary development to enable them to confidently comprehend books on
their own and with adult support. Books are chosen to meet the needs of the children
and activities are carefully personalised to maximise pupil progress.

As well as regular reading conferencing, the children also take part in regular D.E.A.R time
sessions and follow our reading into writing approach as per the rest of the school.




Year 3 Reading (Continued)

Year3 free .Qe.e:r,:ii.r\ C ges
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Look at the sounds, read
the red and green words.
Read the book.

Group 2

Reading
Comprehension
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During D.E.A.R time the children use their

Yea r 4 Read i ng reading journals to either complete reading

comprehension tasks or choose a guided
reading activity that is linked to their own
reading book. The reading comprehensions are
either differentiated or the questions increase
in difficulty and have open ended challenges to
b o ' . encourage greater depth. Children mark
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Year 5 Reading

Evaryons had a story about Cogston House. Na one quite knew what was true and
what was rumour, and Luca didn't want to stick around to find out.

“Owt he squealed, as Jack reached back and hauled him through the gap he had
just made in the twisted greenery. Luca rubbed at a fresh, pale scratch on
his am

Unconcemed, Jack stood rlumphantly, his hands on his hips, admiring the
enormous house. His eyes swept the building as if they belonged 1o an ancient
explorer who had just discovered a long-forgotten comer of the

“Told you it would be epic.” Jack grinned.

world
~Epic'? Looks like it's barely still standing up.” W
Inference

How is Jack feeling? Use evidence to explain your answer.

With a sudden shiver, Alice realised what Eliza was listening for — she hadn't heard
the presence of something, further away. She was listening for the absence of it
right beside them.

Alice stood motionless, staring up at the nearest grandfather clock, the latest in a
long line of stoic watchmen standing against the dark, panelled walls. Despite no.
other signs of life, every other clock so far had been working. They were even, as

far as Alice had noticed, showing the correct time.

The one in front of them right now had stopped. . |
“10:31," said Eliza, looking back at Alice over her shoulder. The clock was either
three hours ahead or nine hours behind the correct time. Eliza seemed to

contemplate this for a moment and then, just as suddenly as the clock had
attracted her attention, she lost interest and moved on down the hallway.

Find an example of a fronted adverbial.
Can you think of another fronted adverbial that maintains the
atmosphere?

Can you think of another fronted adverbial that provides a stark contrast
(that shows she is not scared)?

New text for 2021...
‘The Curse of Cogstone House’

Summary

up anyway.

Right on cue, thought Luca. Here it comes.

LA - e () chapters of the key text.

Why are the words ‘right on cue' written in italics?

“Clocks!" Luca spluttered, taking a few steps backwards. “That's it - I'm definitely
out of here.”

“Wait — ook at this, though,” Jack responded.

Tick.

Luca was no longer in the mood for waiting or looking. Tuming to the side, he
began to edge back the way he had come, around the staircase and towards the
first haliway.

Tick.

He suddenly felt the urge to keep his eyes on everything: his friend, the staircase,
the darkness that felt like it was closing in on him. He daren't look where he

was going.

Tick.

t is the effect of the repeating ‘tick’ sentences?
Why is there no ‘tock’ yet? What is the effect of this?

The Hero
Twins

At home, Luca had heard his stepmum say that it was about time Cogston House
was renovated, and that it would be good for the area if it was properly restored
with access opened up again. In reply, hls dad had said that it would be better to

S/ [T T e R Comprehension questions
& e ety gy 5 are written linked to many

go and investigate, after Luca had brought It up that day at the swings. No doubt,
Jack would know some story about the place, and if he didn't, he'd be making one

v Ooace

Skill development is the
focus with a test style
format often included.
Answers are marked and
misconceptions are
unpicked as a class/group.

The story of the Hero Twins is one of the most famous Mayan myths and begins with
two twin boys.

The First Ancestors

One Hunahpu and Seven Hunahpu loved to play Maya ball
games. They were very good at it and as a result, caused
a lot of noise when they played. This agitated the Lords of
Death, who summoned the boys to the underworld. Once
there, the Lords of Death made them take part in a variety
of tests. They passed the first test by crossing the river
of spikes and blood. Sadly however, the boys failed the
second test as they greeted wooden carvings of the gods.
Because they failed this test, the gods put them to death.

The Second Hero Twins

According to the myth, a Mayan princess discovered that she was pregnant with
One Hunahpu's children. She gave birth to the next generation of twin boys
whose names were Hunahpu and Xbalanque. The twins were good ballplayers,
just like their father and uncle, and were equally as loud. Annoyed by the noise
again, the Lords of Death invited the twins to the underworld.

1. What name is used to describe One Hunahpu and Seven Hunahpu? Tick one.

O Mayan ancestors
O the second ancestors
O the first ancestors

O gods

2. Find and copy a word that shows that the Lords of Death were annoyed by the noise of
the ball game.

3. What is in the river in the underworld? Tick one.

O ashes

O spikes and blood

O fire
O poison




o Comprehension questions are written linked to many chapters of the
Yea r 6 Read I ng_ book. Skill development is the focus with a test style format included.
Answers are marked and misconceptions are unpicked as a class/group

I, According tor Pg. L8, Stanley could "hardly Uft hus spoom dunng breakfast’. What dees tus elus || gnd reading skills continuously enforced.
about how- Stanley was feeling? (inference)

2. What does Stanley find in his hote? Pg. b9 (ririevml) Dont f W&%ﬁmﬂmﬂ “"‘iﬂsmf_d AT

3. Why d.idShmIey think he'd found. his mirncle? PSA 50 (inference)

4. The boys always ine up in the same order. What does this tell us? Pg. 50 (inference) M Infer information
Unders®™ wﬂ

5. Oupage,s 52-53 we.!awnrrmv.ahautx—myls charucter: What are yowr impressions of him? Use
zwdmmfmthzhxtbo'suppmtymmsw (inference)

Retryy W
e
6. find the paragroph beginning with ‘just what doyou think youre doing?” asks Squid. Why is this \%WQL‘ f\’\‘«'lkg .
written in ttalics? (author's chotce) Uycon% MM
contrast g
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made the.
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Sﬁ:l.n.h‘lj was the last one qf_fl.m.!h 4‘53‘“3 R book and why?
What do you think the book will be about? ——— .
The boys discuss what they want to- do- ;J::re;ri::;zeo fom e corssosuppon

when they leave the camp.
Magret.

What could the title mean?

When and where might the story be set?
What gives you this impression?

As well as promoting a love of
reading, DEAR Time is also used to
develop these reading skills further.

Who could the characters on the cover
be? What could their role in the story be?




D.E.A.R Time

D.E.A.R Time is used across the school each day for
approximately 20 minutes. It is designed to promote a love of
reading as well as providing opportunities to develop reading
skills and challenge greater depth readers.

Find and copy the longest sentence vou

can find!

Can you unpick the grammar? (e.g.
relative elause, fronted adverbial,
modal verb.)
juct need
Write a Summary o‘f w"m{ A

SourVe read in 50 wurdf{m]

Draw a picture of
something that's
happened in
your book.

Find 9nd copy sny weords
or phrases sssocisted
with the 5 senses.

Family tables please

| ) e -",'“J_, HAYS!

Find and copy a
spelling word and
the page it's on, to

win a merit!

Vip
Find and copy 2 VIP words
(hat you fimd interesting.

Find and copy a word
that you don't think your
teacher will know!




D.E.A.R Time

In your Jotter please write the short date and title DEAR Time
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Grammar Punctuation and Spelling

The teaching of grammar and punctuation is embedded into our English lessons. Core
texts are used to teach the terminology and skills wherever possible. Sometimes other
resources such as No-Nonsense Grammar are used to supplement the lessons. The
children are taught to recognise grammar and punctuation and then apply it to their
own work e.g. they are taught to recognise and understand the purpose of adverbial
phrases and exposed to many examples in texts. Then, they are taught how to use this
style of grammar in their own writing and the effect of this is unpicked.

Regular assessments for GPS (6 times per year) are used to track the children's progress
and identify areas for further teaching. The children's results are put into an excel
spreadsheet that generates percentages and clearly shows areas for development in
each class.

Word mats and grammar sheets are used to support children's learning and remind
them how to use them during the writing process. They are taught to use acronyms to
help them remember e.g. FA.N.B.O.Y.S for coordinating conjunctions.




Writing_

A 'reading into writing approach' is used in all year groups. High-quality
texts are carefully chosen which provide a range of different writing
opportunities. The children become fully immersed in the text through
discussion and exploration meaning that they are inspired writers.
Children are provided with opportunities to analyse a range of different
stylistic features, authorial intent, the use of grammatical devices and
then apply it to their own writing.
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Cross Curricular Writing

We are promoting cross-curricular writing across the school
in all year groups as this can support a greater depth of
writing.




Edit Page

As part of the writing process, children are encouraged to edit and improve their writing
as they go. The children use an edit page to record their improvements. The children use a
'polishing pencil' to edit independently and a purple pen to respond to teacher feedback.
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Feedback and Marking

Teachers are expected to provide in depth and personalised next steps for each child once a week (in green
pen) and several positives (in pink pen). The use of a marking code is in place to ensure a consistent approach
that the children are familiar with. Teachers also provide regular verbal feedback on children’s work that

allows them to edit and improve as they go. Quadrant feedback grids are often used as a way of celebrating
successes and providing the children with clear next steps.

Marking Code

Circle round, punctuation
M - Merit
1 - new paragraph
A - missing word
DWT - discussed with adult
? - does not make sense
Sp - spelling mistake
ki —VihaE we e B e e s 2> - ways forward
Kaywah- Search for a. crack o te driad. out Take : NN wrgng choic: of word or use
a better wor
m “f; ':: mn:t b’shrpaml.,wndw vJT - your work has been read by

an adult (tick and adult’s initials)

WWA -  worked with an adult

WWAC - worked with another
child/ren

FG - Focus group

vv - Wowl/well done (smiley face/

stars may be used as appropriate)




Inclusion of SEND pupils in English is of high priority (see action plan). A number activities and
strategies are in place to ensure that every child is able to access the English curriculum at a
level that is appropriate to them. In class, this can include:

SEND provision

Live feedback

Class teacher scribing to support the child’s organisation and sentence structure

Differentiated Steps to Success

Use of Clicker

Opportunities for editing and feedback
Self and peer assessment of writing
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English interventions that take
place outside of their English

lessons. These include BRP Pl 0
rained for IOhcuvs day and |

(Better Reading Partners),
writing boosters, spelling
groups, inference groups and
support from the LSS (Literacy
Support Service).
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some people managed to escape.
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Greater Depth Provision

We believe that some children stand out as Greater Depth writers with a natural flair, but equally there are

many that we can 'teach' technical aspects, give purposeful opportunities, provide choice and ensure the
reader is at the heart of our writing.

Staff across school, in each year group, have had GDS training and use exemplifications and model texts.
Where children understand the purpose of their writing and are excited by the prospect of publishing their
writing creatively for an audience, results have been incredible. Recent quotes from children include:

"I feel more motivated."
"I feel prouder.”
"I have done some of my favourite writing ever."

"Using model texts has helped me organise my thoughts, think about using more effective vocabulary (and less words) and consider the devices | use for
impact."

"Writing is fun!"

"I've enjoyed experimenting more with different styles of narrative writing, and challenging myself to take risks, for example: switching perspectives,

changing between first to third person, changing formality, etc."



Reading and Writing for Pleasure

D.E.A.R time is used to encourage children to read independently for pleasure. Children are often encouraged to
recommend and swap books within their class.

This year has encouraged us to think about virtual reading opportunities such as author webinars by Tom Palmer and Liz

Pichon.
World Book Day is a real highlight of the school year and is used a celebration of all things reading. This further inspires
children to delve deeper into their favourite books and to discover new ones.

During recent pupil voice interviews, a key point that arose was that some children, especially children working at the
GDS, found that the selection of books available for them in class and in the library did not always challenge them
enough. As a result of this, the PFA offered funding to provide a range of new books carefully selected by the children to
ensure challenge for all.




