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We are committed to safeguarding and ensuring the health, 

safety and well-being of all pupils in accordance with 

safeguarding procedures and guidance for staff outlined in 

the school’s Health and Safety, Child Protection, Security and 

Safeguarding policies. 
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1. Policy statement  
 
At Hove Learning Federation, we are committed to ensuring that all pupils feel 
welcome, valued and part of our school community. We embrace the diversity of our 
school community and celebrate the fact that many of our pupils and staff speak 
more than one language. 
 
We ensure that children with English as an Additional Language are able to  

 celebrate and share their first language, culture and identity 

 are encouraged to continue to use of their home language 

 learn to use English confidently and competently 

 use English as a means of learning across the curriculum  

 achieve their full potential  
 
 

2. Terminology  
 

The following is a list of terms commonly used: 
 

EAL – the widely used term to describe the process of learning English at school for 
pupils who speak a language other than English at home.  
 

Bilingual Learners – this term is also used to describe pupils with EAL. The term 
‘bilingual’ here refers to potential bilingualism rather than the actual fluency of the 
child in two or more languages. 
 

Ethnic Minority – this term is widely used in general society. 
 

Minority Ethnic – this is the preferred term used by educational professionals. It 
emphasizes the fact that we all have ‘an ethnicity’. 
 

Black - sometimes used as a general term for people of African, Caribbean, South 
Asian and other Asian origin. It is also used in a political sense for anyone who is not 
white.  
 

Black African, African Caribbean, Bangladeshi, Chinese, Sudanese etc. – these terms 
describe people’s origins more accurately.  
 

Mixed / Dual heritage – describing having parents from different ethnic 
backgrounds.  
 

Multicultural Education – recognizing the value and importance of diverse cultures, 
through curriculum development. However, it can be tokenistic if there is little else 
done to address racism in school and in wider society. (It has been called the ‘saris, 
samosas and steel bands’ syndrome).  
 

Anti-Racist Teaching - encouraging pupils’ awareness of racism, prejudice and 
discrimination through the curriculum. There is an emphasis on promoting equal 
opportunities for all.  



 

 

 

 

 
Race – ‘only one Race- the Human Race’ - biologically; people from different ethnic 
backgrounds are genetically very similar. The concept of race is a sociological rather 
than biological one, used to describe people by skin colour and physical 
characteristics. 
 
 

3.  Principles behind good practice  
 

Strong Leadership - The Head teacher and Senior Leadership team are committed to 
celebrating diversity. It is the responsibility of all teachers to cater for the needs of 
EAL pupils, and not just the job of the specialist teachers. Provision for EAL pupils is 
reviewed and evaluated annually.  
 

Effective Teaching and Learning – Lessons are planned and delivered as effectively 
as possible, with support provided for EAL/bilingual pupils. The cultures and 
identities of the communities represented in our school are reflected in the school 
environment, the curriculum and the resources used in lessons. 
 

High Expectations - There is a culture of high expectations, underpinned by the use 
of data and monitoring. All groups of children are monitored to ensure that the 
school is being fully inclusive. Strategies will be put into place if any group of children 
is identified as underachieving. 
 

Ethos of Respect -There is an ethos of respect with a clear approach to racism and 
poor behaviour, with a focus on prevention (see the Positive Relationships Policy, 
Race Equality Policy and Equality Policy). 
 

Parental Involvement - Parents and the wider community are positively encouraged 
to play a full part in the life and development of the school. 
 
 

4. Knowing the pupils and collecting data 
 

All parents are now requested to state their ethnic background for school purposes. 
This is voluntary. Minority ethnic pupils may or may not have EAL.  
 

National Census categories have been extended at local level, to highlight local 
communities and needs. For example, under the national category ‘Black African’, 
there is an extended category of ‘Sudanese of Egyptian origin’. This describes many 
of the Sudanese community in Brighton. 
 
The collection of this data aids us in two ways – first, to help us recognise and value 
diversity. Secondly, performance data can be better analysed to ensure no particular 
ethnic group is at risk of under-achievement. This analysis is made at the end of each 
Key Stage by our Senior Leadership team and EMAS staff. 
 

Each year our school collects information, from the admission forms, of the 
cultural/ethnic/religious background of pupils as well as a list of pupils with English 



 

 

 

 

as an additional language.  Information regarding pupils from asylum 
seeking/refugee families is collected where parents offer this information. 
 
Our EMAS teachers also collect information on the children they support – preferred 
name and correct pronunciation, language background and experiences, previous 
educational experiences, religious and cultural information. This helps them to plan 
and deliver support appropriately, and the information they acquire is shared with 
the class teacher to enable him/her to meet the child’s needs appropriately. 
 

5. EAL  acquisition  
 

By using learning and teaching strategies which allow access to the curriculum, 
pupils learn English.  In this respect, what is good for the EAL learner is good for 
many other pupils.  
 
Research shows that it takes 5 to 7 years for a pupil new to English to have a 
Cognitive Academic Language Proficiency (CALPS) allowing them to fully access 
learning in English. Basic Interpersonal Communication (BICS) is much faster to 
acquire but this can mask underlying gaps and proficiency.   
 
 
 
 
 
 
 
 
 
 
 
 
The table below matches facts with implications for the classroom.  
 

Fact Implication for practice 
 

Bilingual learners learn most English through 
interaction with other children rather than 
adults!  

Group the EAL learner with supportive children who are 
good language models e.g. Through ‘talking partner’ 
sessions. Change groups to support social cohesion.  

 

English is best learnt through normal 
classroom activities; where there is a real 
need to communicate with native speakers.  

Involve the learner in collaborative group activities, where 
they can listen to English being used by other pupils and 
adults, and build up their confidence to use it.  

Learning a second language is different to 
learning the first language because the learner 
has already learnt at least one language, and 
will use that knowledge in learning another 
language.  

Know about the language background of the pupils you 
teach, so you have some idea of what the EAL learner is 
bringing to the learning of English ( information is available 
from the Office records/Emas teacher/EMAS link teacher). 

Many beginners go through a ‘silent period’ 
where they are listening, but not yet confident 
enough to speak - this is a normal part of the 

Involve the learner in non-verbal activities, e.g. taking the 
register to the office with a partner, giving out books etc. 
Keep talking, and encouraging.  



 

 

 

 

process.  

Continuing support in the home language 
supports language learning and conceptual 
understanding - good Home language skills 
can accelerate English skills.  
 

Make use of the learner’s home language in the classroom, 
and encourage parents to continue with their child’s first 
language development. Plan key tasks from the weekly 
plans for EMAS Bilingual Assistants to undertake with EAL 
pupils. Use dual-language resources. 

Younger EAL Learners usually learn in this 
order: Listening, Understanding, Speaking, 
Reading and Writing. However, some older 
pupils will move into English through literacy 
rather than oracy.  

Ensure young learners base their literacy skills on 
underlying oracy skills. Early reading should be based on 
meaningful words and sentences rather than phonics, 
which should kick in later.  
 

It takes about two years to develop ‘social 
fluency’, but between 5-9 years to develop full 
‘academic language proficiency’ which is 
needed for exam success.  

Don’t overlook the continuing needs of more advanced 
learners of English – particularly with higher order literacy 
skills and culturally based materials.   

Pictures speak louder than words – EAL 
learners benefit from visual aids. 

Illustrate your teaching points by using a variety of charts, 
maps, diagrams, matrices, visual timetables, pictures, 
graphs, real objects, etc.  

EAL learners need lots of opportunities to 
listen to and practice new language. 
 

Repetition of words, phrases, language 
structures helps the learner. 

Plan for ‘talk’ as part of the lesson, giving opportunities for 
oral re-drafting. Set up a cassette player to listen to taped 
materials. 
Be consistent in your use of English, and repeat stock 
words and phrases.  

EAL learners may find language-based jokes, 
metaphors, puns, irony and idioms difficult to 
understand. 

Be prepared to explain, find ways to express the meaning 
in other words.  

 

EAL learners need praise and encouragement.  
 

Show empathy, smile!  
 

EAL learners need time to respond to your 
questions – especially if they are mentally 
translating. 

Find ways for practicing response, e.g., in pairs before to 
the whole class.  

The emphasis is on communication, not 
grammatical correctness. 

Never explicitly correct, just model the correct structure 
back.  

 
Across the Federation, staff take action to provide access to learning for pupils who 
have English as an additional language. This would include: 
 

 Providing opportunities for children to learn through visual and kinesthetic, as 
well as audio learning styles in most lessons through use of our School Learning 
Model 

 

 Supporting lessons with visual cues wherever possible  
 

 Using visual timetables 
 

 Using challenge partners 
 

 Making learning intentions clear and ensuring that they are understood by pupils 



 

 

 

 

 

 Setting realistic and individualised targets for children 
 

 Making continuous assessments to identify any ‘gaps’ in learning as well as 
monitoring each pupil’s rate of attainment (e.g. phonics tracking, Pupil Progress 
and Achievement Team meetings). This can address the needs of pupils who 
have the basics of English but who are at risk of ‘plateauing.’  

 

 Introducing the teaching of French as a curriculum subject from YR; to encourage 
an interest and enjoyment and appreciation of languages other than English 

 

 Learning to say ‘Good morning’ in a variety of languages and generally 
celebrating the range of languages that are spoken throughout our school 

 

 Encouraging oral rehearsal of a sentence before writing 
 

 Explicitly teaching new vocabulary and key words 
 

 Planning specific speaking and listening activities 
 
 
In addition to this, some strategies are employed specifically for EAL pupils: 
 

 Class teachers annotate weekly plans for any tasks which s/he identifies as 
needing to be specifically adapted/differentiated for an EAL pupil 

 Planning specific lessons for bilingual assistants to undertake to support the 
curriculum 

 

 Liaising with EMAS teachers to inform planning for particular pupils 
 

 Informing Teaching Assistants of the needs of particular pupils 
 

 Provide training/support from EMAS if necessary 
 
 

6.  The role of Home language  
 
The use of the pupil’s Home language in the early days of learning English helps 
pupils’ language and conceptual development. Where possible, EMAS Bilingual 
Classroom Assistants are deployed to work with children who are new to English.    
 
Our EMAS Bilingual Teaching Assistants work in the classroom, using Home language 
to ensure that the child understands tasks, and can complete them to the best of 
his/her ability. Sometimes the Bilingual Teaching Assistant will use some English to 
do this, but their value lies in being able to communicate with the child in their own 



 

 

 

 

language. They will undertake activities such as telling stories, making books and 
taking dictation from the child, all in his/her home language. 
 
Staff at Hove Learning Federation encourage the use of Home language through the 
following: 
 

 Learning 1-10 in pupil’s language, and teach it to the other pupils 

 Learning some simple words and phrases  

 Doing the register in pupil’s language 

 Allowing pupil to write in their own language where appropriate 

 Allowing pupils who share a language to use it in the classroom to consolidate 
learning  

 Finding words for things, either classroom objects or subject specific (asking 
parents if necessary)  

 Ensuring parents know about the value of keeping up the first language 

 Ensuring pupil has and can use a bilingual dictionary (for young children, the 
teacher should have the dictionary)  

 Providing a bilingual glossary of subject specific vocabulary (ask Bilingual 
Teaching Assistants or parents for support) 

 Finding out if the pupil attends community language classes at the weekend  

 Building up stocks of dual language books in the languages of the pupils  

 Ensuring the print environment in the classroom reflects the languages of the 
pupils via labels, posters, word lists, dual language books  

 Utilizing story / book  audio in the first languages 
 

7.  Effective Partnership between EMAS and our School  
 
Close liaison between EMAS specialist staff and our staff is essential for effective 
support. The role of the EAL co-ordinator is to be the key liaison person for EMAS 
staff. S/He handles EMAS referrals and receives information on current issues / 
INSET etc. At Hove Learning Federation, day-to-day liaison for the EMAS teacher at 
each site is the responsibility of the Inclusion Managers with Heads of School 
maintaining a strategic overview.  
 

For strategic school development, we work together to identify needs and strategies 
to address them. EMAS staff and the Headteacher are involved in the end of year 
reviews to ensure continued effectiveness of support.  
 
An EMAS Action Plan for Hove Learning Federation is written every September and 
reviewed with the EAL co-ordinators and SLT during the school year. The relevant 
EMAS Teacher for each site will review with that site’s staff. An EMAS End of year 
review is completed yearly and sent to schools (one will be completed for each site: 
Holland Road by Anna Michica, and School and Portland Road by Fiona Gibson). 
 

For planning effective classroom support, EMAS staff, including bilingual teaching 
assistants, liaises regularly with teachers. The EMAS teacher has regular planning and 
review meetings as needed with our Inclusion Manager. 



 

 

 

 

 

Direct pupil teaching is one model of support. Another very effective and rewarding 
model is ‘Partnership teaching’. This involves a member of the EMAS staff and 
classroom teacher planning and/or delivering lessons together. Another model of 
support is to release the class teacher to work alongside the EMAS teacher, to see 
what strategies are being used, and how language and learning can be accelerated 
through specialist support.  
 
Support can also be negotiated to be directed in areas of particular need e.g., 
science, literacy, second-stage learners etc.  
 
In cases of pupils with additional educational needs, our EMAS teacher may meet 
with the site Inclusion Manager as well as meeting parents alongside the class 
teacher and a bi-lingual assistant. 
 

8. Induction for newly arrived pupils with EAL  
 
The following illustrates how we can cater for newly arrived pupils with EAL:  
 
1. Arranging an interpreter via EMAS, where possible, to ensure sharing of 

information at initial admission and/or during initial parent-teacher consultation 
in YR, where possible. This includes information on ethnicity, languages, previous 
educational achievement, health issues, interests, likes and dislikes.  

 

2. Arranging to have pupils start school on a day when the EMAS teacher or 
Bilingual Teaching Assistant is present, where possible. 

 

3. Showing the parents around the school, letting them observe a class so that they 
have a better understanding of what their child will be doing at school. Parents 
may not have direct experience of UK systems. 

 

4. Ensuring the new pupil is allocated a labelled drawer, name card, books etc. 
before they come into the classroom. 

 

5. Preparing the other pupils e.g. give information about new pupil’s place of origin, 
language spoken, discussing needs and what help pupils can offer. 

 

6. Avoiding over-generalisations and stereotyping of pupils and their families- 
emphasise our similarities and the things we hold in common. 

 

7. Ensuring other pupils know how they could help sensitively, e.g. joining in 
playground games, helping with work in the classroom, but not over-crowding or 
swamping the new pupil.  

 

8. Grouping with able and supportive peers, so that social interaction can start to 
take place from the start, and the pupil has a good language and behaviour 
model.   

 



 

 

 

 

9. Being explicit about classroom expectations and tasks and not assuming that the 
newly arrived EAL learner can read body language, gestures and facial signals.  

 

10. Setting up a ‘buddy for a day’ system. The buddy will help the new pupil to learn 
the layout of the school, and stay with them during playtimes and lunchtime.  
The ‘buddy’ should be rewarded for performing this role conscientiously.   
Buddies can be changed.  

 

11. Teaching some key English words and phrases, e.g. “can I have a…/ where is the 
…I need a ….”  

 
12. Inviting the parent/carer to the next Takafa coffee morning 

 
* Appendix 1, ‘Handy Hints and Tips for EAL children’.  
 

9. Liaison with parents and wider community 
 
Parental support plays a major part in ensuring pupil achievement. We actively 
encourage the participation of parents from minority ethnic backgrounds, who may 
or may not speak English. Parents/visiting speakers are invited to share their 
knowledge and experience of cultural events with the children. 
 
Translators and EMAS Home School Liaison support is available in some community 
languages. This will be utilised for parent-teacher consultations, information- sharing 
e.g. to explain school trips or to trouble-shoot.  
 
Our staff who work in the Reception Office are always very welcoming and 
supportive, and have a good knowledge of the services available to parents. 
 

10.  EMAS EAL Assessment 
 

EMAS use the NASSEA EAL Assessment Framework 
(Northern Association of Support Services for Equality 
and Achievement-www.nassea.org.uk. 2015). The 
framework is age –related and stresses: ‘it is primarily a 
formative assessment tool. It is designed to be used to 
create a best fit picture of the language proficiency of a 
pupil’ (p12) 
EMAS uses the Framework to assess Listening and 
Speaking and record pupil attainment on the EMAS 
Pupil Support Plan.  
For New Arrivals we use the Reading and Writing 
descriptors for Step 1 and Step 2 from the Framework 
and record these on the 
EMAS Pupil Support Plan. 
 Reading and Writing 
attainment used to be 



 

 

 

 

inputted onto SIMS (shows as grade EAL1 for Step 1 and EAL2 for Step 2). When a 
pupil is beyond Step 1 and 2 for Reading and Writing (for a New Arrival) EMAS 
advised schools to then look back at a previous Year Group’s Programme of Study for 
that pupil. e.g. a New Arrival in Year 5 who has moved from Step 2 might then be 
recorded as 2.1 (Year 2 emerging) for Reading and Writing.  
There are no NASSEA EAL Steps for Maths; schools should use their current Maths 
assessment framework to record a pupil’s attainment. Please note that it is not the 
pupil’s language ability that is being assessed. If a New Arrival is being supported by 
a Bilingual Language Assistant (BLA) she/he can help assess Maths using the pupil’s 
Mother Tongue.  Often New Arrivals in KS2 will make accelerated progress through 
the relevant Maths Programmes of Study.  
 

  
  
 
 
 

10.  EAL and Special Educational Needs and Disability (SEND) 
 
EAL is not a ‘Special Need’. It is a temporary barrier to learning due to reasons 
external to the child. However, a percentage of EAL children do have special needs, 
and then the Special Education Needs Coordinator (SENCo), class teacher, EMAS staff 
and Educational psychologist will work together to identify need.  
 
Assessments will be done over time. Where possible and appropriate, this will 
include a Home language assessment. It is important we do not prematurely assess a 
bilingual learner with EAL as having SEND, and similarly, that possible cases are not 
left too long. 
 

11.  Resources  
 
The school has a considerable wealth of multi-cultural and dual language resources 
which have been rapidly expanded over recent years as our cohort have become 
increasingly diverse. Where possible all newly purchased resources are multi-cultural 
and all displays reflect and celebrate our diversity.    

EYFS use the Understanding the steps of learning 
for children with English as an Additional Language 
compiled by EMAS for EAL assessment. This includes 
the NASSEA guidance and there are three Steps. 



 

 

 

 

 
Over and above this, our EMAS staff have access to many language and curriculum 
based resources, all of which are designed to help access learning. Many resources 
are applicable to wider groups of pupils.  The EMAS teacher is very happy to bring 
these in, but need to have advance planning sheets from teachers for this, as 
teachers often only get to the EMAS base once a week.  
 
 Resources are based on the following: 
 

 Positive images of different ethnic groups 

 Challenging of stereotypes 

 Repetitive stories and texts for practising key vocabulary and structures 

 Games and activities based on favourites stories and well used texts  

 Curriculum based resources on most subjects  

 Dual language materials - both fiction and non-fiction 
 
(See also Environment and Display policy and Environment Audit tool) 
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