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school’s Health and Safety, Child Protection, Security and 

Safeguarding policies. 
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Introduction 
 

“It’s the quality of the feedback rather than its existence or absence that determines its power.” 
Stiggins et al (2004) 

 
 

Feedback and marking is a fundamental part of the assessment process and informs in-class challenge and future 
planning. The over-riding aim is for children to develop ownership of their work, identify their own strengths and 
next steps in learning and to take pride in their achievements. In responding to children’s work, we celebrate effort 
and achievement and bring about improvement in a positive and encouraging way.  
 

Aims 
 
Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation, which shows 
that marking should be meaningful, manageable and motivating to ensure that children and adults understand the 
progress made during a lesson and what to do next in order to build on their learning. 
 
Meaningful 
Meaningful feedback and marking: 

 Improves learning for every child.  

 Improves children’s confidence and self-esteem.  

 Celebrates and recognises achievement.  

 Gives children the tools and the scaffolding to enable them to “bridge the gap” for themselves and to set targets 
for future learning.  

 Develops the children’s responsibility for their learning.  

 Models and encourages progression of children’s ability to self and peer-assess effectively.  

 Informs teachers’ planning and identifies which children will benefit from further support or challenge.  

 Is focused on the learning intention, success criteria and/or target. 
 
Manageable 
Manageable feedback and marking: 

 Is given regularly and in a timely manner.  

 Takes place either during lessons as live feedback or as soon as possible after the learning has been completed.  

 Relies upon good time management.  

 Acknowledges learning at an effective time and in an appropriate way. 

 Can be given verbally and/or using written comments or codes.  
 
Motivating 
Motivating feedback and marking: 

 Provides constructive, accessible feedback to children about their work.  

 Is celebratory, encouraging and positive. 

 Ensures time for children to reflect on, evaluate and celebrate their learning. 

 Encourages children to ask questions and embrace problem solving. 
 
Feedback and marking at Hove Learning Federation takes the form of:  

 Formative assessment, including verbal feedback at any stage of the lesson. This incorporates open-ended, higher 
order questioning, partner discussion, whole-class and individual feedback and ‘Prove It’ and challenge questions. 

 The use of ongoing Assessment for Learning (AfL) to adapt questioning, challenge and support. 

 The use of a three-colour mark scheme and agreed marking codes. 

 ‘Live’ marking. This is marking and feedback carried out during a task, giving children the chance to act on feedback 
immediately, providing a valuable formative assessment opportunity. 

 Positive comments related to the learning objective, success criteria, steps to success, writing checklists or 
children’s targets. 
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 Self- and peer-assessment and editing using the schools’ marking colours. 
As well as written comments, and in lessons where there is no written outcome, feedback is given verbally using the 
language of the schools’ three-coloured mark scheme. Evidence of verbal feedback impact will be seen in purple pen.  
 

Assessment for Learning 
 
Aims and key principles: 
Assessment for Learning is the process of ongoing formative assessment, where a learning culture is developed based on 
developing children’s growth mindset, self-belief and ownership of their learning.  
 
Formative assessment is at the centre of our practice, with adults constantly reviewing and developing their awareness 
of the children’s understanding and next steps.  
 

Expectations: Strategies: 

Teachers adapt lessons to meet 
the needs of the children before 
and during teaching. 

 Prior knowledge is reviewed to feed into planning and next steps. 

 Lesson plans are developed and improved regularly. 

 Lessons are adapted to meet the needs of the current cohort, classes, groups 
and individuals.  

 Learning is broken down into small steps to build on understanding. 

 Planning is reviewed during and following lessons and future plans are 
subsequently adapted. 

 A variety of question types are used throughout each lesson to ascertain the 
children’s understanding, including diagnostic questioning, multiple choice, 
low-stakes quizzes, elaborate questioning, odd-one-out, true or false, open-
ended, always/sometimes/never true, hinge questions, etc. (See Appendix 1) 

 Learning and understanding are consistently reviewed to identify and address 
mistakes and misconceptions.  

 Resources, such as mini white-boards, are used for children to practise and 
share strategies and ideas.  

 Children’s progress is continually monitored and tracked. 

 Challenge and support is offered at all levels to enable every child to progress 
in their learning. 

 
Effective Assessment for Learning incorporates a variety of feedback and marking practices, including:  
 

Effective Feedback 
 

Aims and key principles: 
Providing high-quality feedback to children is integral to effective teaching. Effective feedback must focus on moving 
learning forward through targeting the specific learning gaps that children exhibit. Effective feedback also has the power 
to build children’s self-esteem and develop a learning culture of critical reflection. The Education Endowment Fund 
states that ‘the provision of high-quality feedback can lead to an average of 8 additional months’ progress over the 
course of a year.’  
 

Expectations: Strategies: 

Questioning enables children to 
develop understanding and 
informs staff of strengths and 
areas for development. 
 

 Teachers use different question types throughout lessons to elicit children’s 
prior understanding and assess understanding throughout the lesson. 

 Use of open questioning, including diagnostic questioning. (See above and 
Appendix 1.) 
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 Learning and understanding are consistently reviewed to identify and address 
mistakes and misconceptions and to encourage children to articulate with 
more depth and develop their metacognition. 

 Use of closed questions to quickly check children’s understanding by asking 
children to recall specific, factual information. Closed questioning would be 
evident with quizzes, exit tickets, multiple-choice questions. 

 ‘Challenge’ questions are used throughout all lessons to deepen children’s 
understanding. 

 Teachers refer to a range of model question styles when planning key 
questions to ensure the development of higher-order thinking and encourage 
children to engage in metacognition by thinking and reflecting on their own 
learning.  

 Questioning and feedback are adapted to meet the needs of the child.  

Live verbal feedback enables 
timely opportunities for children 
to reflect on and improve their 
work at every level. 

 Live feedback is used throughout lessons as a diagnostic tool to focus on 
specific areas for celebration and improvement and offers instant response. 

 Live feedback is given at the point of learning during the lesson. This ensures 
learners remember the experience and can make meaningful connections. 

 The feedback or pupil conferencing should reference a skill or specific 
knowledge linked to the learning objective, success criteria, steps to success 
or children’s targets. 

 Teachers check-in again with the recipient of live feedback to evaluate the 
impact and provide further feedback. 

Adults model the use of carefully 
selected vocabulary and stem 
sentences within feedback to 
embed language into long-term 
memory. 

 Adults plan and implement the use of sentence stems and stem sentences 
within lessons to scaffold children’s responses and develop their 
understanding. 

 Adults model the use of stem sentences within verbal feedback and display 
these for children to use independently.  

 Adults use subject specific vocabulary within verbal feedback. 

 Adults model and coach children on how to extend their answers.  

 Challenge/Learning Partners are supported and encouraged to use the 
sentences and language modelled throughout each lesson. 

Opportunities to scaffold and 
extend learning are accessible 
for all children throughout every 
lesson. 
 
 

 Adults use effective verbal feedback at the point of learning to scaffold and 
extend children. 

 Adults aim to reduce cognitive load by being specific and targeted with 
feedback and not overwhelming children. 

 Adults provide effective feedback using clear modelling and worked examples 
to support children to develop their understanding and metacognition. 

 Challenge opportunities are carefully planned throughout each lesson. 

 Learning opportunities are scaffolded and differentiated with a variety of 
resources available to support all learners.  

 Open-ended questions encourage problem solving when challenging rapid 
graspers.  

 Feedback for children who have experienced trauma is adapted to meet their 
needs by: 

 Keeping feedback low-key and private. 

 Using highly genuine and positive comments. 

 Frequently incorporating gestures of approval and positive modes of 
non-specific feedback to develop trust. 
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Marking Expectations 
 

Aims and key principles: 
It is important that all adults are aware of the schools’ clear marking expectations to ensure that all children feel that 
their work is valued and acknowledged. The level and style of marking evolves through the schools to encourage children 
to develop their independence and ownership of their work. Marking is adapted to the specific needs and ages of 
children. Subject-specific and age-related marking expectations are included in Appendix 2. 
 

Expectations: Strategies: 

   Live feedback 

 Marking codes  

 Use of marking colours in both written and verbal feedback 

 Whole class feedback 

 Moving on comments/next steps throughout the working process 

 Use of the visualiser to model self-assessment and marking for improvement.  

 Peer- and self-assessment 

 Proof-reading, polishing and editing 

Feedback is consistent and age-
appropriate. 

 Feedback relates to learning objective, success criteria, steps to success and 
targets.  

 This will encourage increased independence in year 6.  

Age-appropriate spelling 
expectations are modelled and 
marked.  

 Spelling marking focusses on current learning, tricky words and spelling lists.  

 Successful spelling is celebrated.  

 A variety of strategies are used to promote the learning of spellings.  

 All adults are aware of age-related spelling expectations.  

 Spelling marking is appropriate to children’s confidence and attainment.  

 The spelling and use of subject-specific vocabulary is a marking focus in all 
subjects. 

 Spelling is edited on the edit page in KS2. 

 
 

Self- and Peer-Assessment 
 
Aims and key principles: 
Effective self- and peer-assessment increases children’s ownership and autonomy through actively involving children in 
their learning. Throughout the school, supportive and motivational self- and peer-assessment is consistently and 
regularly modelled by adults. Children are taught and given opportunities to assess their own work and that of their 
peers against learning intentions, success criteria and targets. As children progress through the school, they develop the 
skills necessary to independently assess and critically reflect on their own work, and that of others, in an articulate and 
focused manner according to the learning objective. Success criteria/success grids are differentiated to meet the needs 
of the children.  
 

Expectations: Strategies: 

Children are given frequent 
opportunities to read and reflect 
on their work, modelled and 
shared examples and the work 
of their peers.  

 Self-assessment opportunities are planned at various points in lessons to 
ensure children have meaningful opportunities to reflect. 

 Peer-assessment opportunities are regularly planned and children feedback 
both verbally and in written format.  

 Teachers ensure that a sufficient amount of time is allocated to enable 
effective peer- and self-assessment to take place. 
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 Self- and peer-assessment is carried out in an age-appropriate way, including 
checklists in children’s books, use of marking codes and colours, written 
comments and Interactive Learning Diaries (ILDs) in Reception. 

 Specific editing lessons or parts of a lesson are identified in English.  

Self- and peer-assessment is 
effectively modelled. 

 Adults model quality verbal and written feedback using the schools’ marking 
codes and colours. They verbalise and model their thought processes to 
encourage children to internalise the language and skills.  

 Children are encouraged to verbally share their strengths and areas for 
development during shared- and modelled sessions. These ideas are recorded 
on working walls, flip charts, washing lines, feedback grids (KS2) and edit pages 
(KS2). 

 Visualisers, are used to effectively model the feedback process. 

 Adults train and coach children on how to give feedback effectively and 
respectfully to build children’s resilience and an openness to receive and act-
on feedback. 

 Within written self- and peer-assessment, children are taught to celebrate 
successes relevant to the learning objective and identify manageable ways 
forward. Once children have recognised areas of improvement, they develop 
the skills in future learning. 

Marking codes and colours are 
used to celebrate, move learning 
forward and encourage 
independence.  

 Marking codes are displayed in the classroom and/or in English books and are 
referred to in each lesson. These are used by teachers and children 
consistently to enable children to review and verbalise their strengths and 
next steps in their work.  

 Children have an awareness of the colours and can articulate their purpose. 

 During written self-assessment, children use the appropriate colours and 
codes to identify successes and areas of development. 

 During peer-assessment, the children provide feedback verbally against 
success criteria. When written, this might be in the form of checklist or written 
comments at the end of a piece of work. This can be using a writing scaffold.  

Adults model and teach the use 
of the Edit Page to encourage 
independent improvements and 
ownership of work throughout 
KS2. 

 Both self- and peer-assessment is evident on the adjacent Edit Page in KS2. 
This is introduced at the end of Year 2 to enable autonomy and independence 
in KS2.  

 Both self- and peer-assessment checklists are evident on Edit Page. 

 Appropriate marking code symbols and colours are used on Edit Page.  

 The use of the Edit Page progresses throughout KS2. This can be seen in 
Appendix 4. 

 The spelling strategy of ‘pop-out and practise’ is used across KS2. Self-
correction and up-levelling of spelling and vocabulary is expected and 
developed throughout KS2. (See English Policy for more detail.) 

 
 

Targets 
 

Aims and key principles: 
Targets are given to ensure that children have ownership of - and responsibility for - their learning and are aware of how 
to make further progress. They enable children to articulate their next steps in learning. They guide and focus teaching 
and learning and are regularly adapted to meet children’s needs.  
 

Expectations: Strategies: 

Targets are accessible, child-
friendly and relevant. 

 Targets are shared with children both verbally and in written form.  

 They are concise and age-appropriate.  
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 They link to the National Curriculum programmes of study. 

 They link to current units of work.  

 Adapted targets are given to children at the start of each new unit of work in 
Maths and English through KS1 and KS2.  

 Targets are referred to throughout the unit and are visible within the 
classroom. 

 Children are encouraged to refer to their targets when reflecting on their 
learning.  

 Targets are visible in current work books/folders and children are aware of 
where to find them. 

 References are made to targets throughout learning. 

 Targets are displayed and given high profile in learning environment. 

Targets are adapted, 
personalised and achievable.  

 Targets are differentiated and sequential and relate to all children’s 
attainment needs.  

 Targets relate to small steps in learning and build towards more developed 
outcomes.  

 Targets build on each other and incorporate different levels of challenge. 

 Targets are shared between class teachers and intervention teachers to 
enable a consistent approach. 

Parents & carers are aware of 
where the children are in their 
learning.  

 Targets are regularly shared with parents and carers to support home-school 
partnership. 

 Infants’ targets are shared with parents and carers in their home learning 
diaries each half term, as well as before parents’ evenings and in end-of-year 
reports.  

 Juniors’ targets are shared with parents and carers at parents’ evenings and in 
end-of-year reports. 

Targets are regularly assessed 
and reviewed to ensure 
progression in learning. 

 Teachers actively use targets for assessment.  

 As children move up the school, they should become more independent in 
recognising when a target has been met. 

 When a target has been achieved at least three times in their work, children 
and teachers recognise that goal has been met and a new target is introduced.  

 
 

Marking colours & codes 
 
Aims and key principles: 
Marking colours and codes allow children to understand their successes and ways forward. They give teachers a chance 
to highlight to the children what went well and how to move them on with their learning in a way that children 
understand and recognise. They are used by adults and children to assess their understanding and learning. Codes also 
make marking more efficient and manageable for adults and enable more live marking.  
 

Expectations: Strategies: 

Marking colours are used 
consistently as the children 
move up from infants to juniors.  
 
Infants: Green celebrates 
achievements 
Orange identifies ways forward 
Purple is used for children to 
polish their work.   

 All teachers use the same, agreed colours for feedback and marking in all 
subjects/books.  

 When children self- and peer-assess, the same colours are used to ensure 
continuity.  

 The language of the marking colours is used consistently from the start of 
Reception before the children progress onto using the marking colour 
pencils or pens. 

 The marking colours and codes are in every lesson across the curriculum. 
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Juniors: Pink celebrates 
achievements 
Green identifies ways forward 
Purple is used for children to 
polish their work.   
Pencil is used for independent 
editing.  
 

(Infants’ colours will be introduced in Year 3 2022 and will move up with this 
year group until all children in the Juniors use the same colours. By September 
2026 all children will use orange and green marking colours) 
 

Codes are consistent, child 
friendly and recognisable. They 
link to the programme of study 
and develop as children move 
through the school. 

 Symbols are introduced to the children in EYFS and KS1.  

 Marking codes are progressive and link to the grammar expectations. 
Simple symbols are used for each area of focus. 

 Symbols are quick to draw and easy to identify.  

 Codes are displayed in the classroom and on bookmarks in books so 
children are able recognise and learn what each symbol represents. 

 Codes are modelled frequently with the children using shared-and modelled 
writing and visualisers to exemplify their use.  

 Examples of work assessed using codes and colours are displayed in every 
classroom. 

Marking codes are consistently 
used by all teachers. 

 Codes are agreed by all staff and introduced to all new teachers and 
support staff.  

 In all areas of learning and books, the same colours and codes are used to 
give feedback on children’s achievements and ways forward.  

Marking codes progress as 
children move up the key stages.   

 Age-specific marking codes develop through the schools and are closely 
matched to the curriculum.  

 Codes are shared at the start of each school year and referred to regularly 
so that children are familiar with progression and expectations. 

 



 

 

10 
 

1.  Appendices  
 

Appendix 1: Question examples 



 

 

Appendix 2: Marking Expectations and Progression Grid 
 

Subject Reception Year 1 Year 2 Years 3 & 4 Years 5 & 6 

General 

 Marking colours introduced.  

 Colours modelled in verbal feedback. 
(E.g. What were their greens and 
oranges for that jump? How could 
they polish it?) 

 All work acknowledged, either 
verbally or using marking colours and 
codes. 

 Whole-class self- and peer-
assessment introduced. 

  ‘Independent’ (I), ‘Unaided’ (U), and 
‘Supported by adult’ (S) codes used. 

  ‘Green’ comments before ‘orange’.  

 Marking colours revisited. 

 All non-written work acknowledged 
through verbal feedback. 

 Self-assessment (smiley faces) 
introduced on Learning Intention (LI) 
stickers. 

 Opportunities for self-assessment 
planned into lessons.  

 Paired peer-assessment introduced. 

 Green and orange pencils introduced 
for self-assessment. 

 Marking linked to Learning 
Intentions, success criteria and 
targets. 

 All written work acknowledged using 
colours or codes.  

 Live marking introduced. 

 Polishing pencils introduced. 

 Marking colours revisited. 

 All non-written work acknowledged 
through verbal feedback. 

 Self-assessment (smiley faces) on 
Learning Intention (LI) stickers. 

 Marking linked to Learning 
Intentions, success criteria and 
targets. 

 All written work acknowledged using 
colours or codes.  

 Live marking continues.  

 Polishing pencils are always available 
and used more often and 
independently throughout lessons. 

 Green and orange pencils are always 
available and used more 
independently for self-assessment. 

 Paired peer-assessment used more 
frequently. 

 Marking colours introduced to the 
children and revisited. 

 All non-written work acknowledged 
through verbal feedback. 

 Self-assessment (traffic lights)  

 Marking linked to Learning 
Intentions, success criteria and 
targets. 

 All written work acknowledged using 
a tick, initials, colours or codes.  

 Live marking continues.  

 Polishing pens and pencils are always 
available and used more often and 
independently throughout lessons. 

  Peer and self-assessment used more 
frequently.  

 Independent self-correction and 
editing is modelled and encouraged.  

 Marking colours are revisited. 

 All non-written work acknowledged 
through verbal feedback. 

 Self-assessment  

 Marking linked to Learning 
Intentions, success criteria and 
targets. 

 All written work acknowledged using 
a tick, initials, colours or codes.  

 Live marking continues.  

 Polishing pens and pencils are always 
available and used more often and 
independently throughout lessons. 

 Peer and self-assessment used more 
frequently. 

 Independent self-correction and 
editing is increasingly encouraged. 
 

English 

 YR marking codes introduced 
gradually alongside new learning.  

 Verbal feedback supports and 
explains written codes. 

 Focus on learning intention and 
success criteria. 

 Letter formation of letters already 
taught picked-up. 
 

 

 Y1 marking codes introduced 
gradually alongside new learning. 

 Self-assessment and polishing 
modelled in daily modelled/shared 
writing. 

 Orange indicates where correction 
should be rather than actually 
correcting the work.  

 Marking codes used at relevant 
position in text. (E.g. above an 
adjective or where missing 
punctuation should be.) 

 Presentation and letter formation 
always picked-up. 

 Spelling focus on relevant phonics 
and spelling rules. 

 Up to 3 spellings picked up in 
marking. 

 Time for verbal and written polishing 
and self-assessment in plenaries and 
mini-plenaries.  

 Peer-assessment opportunities 
planned into each unit from spring 
term.  

 Y2 marking codes introduced 
gradually alongside new learning.  

 Self-assessment and polishing 
modelled in daily modelled/shared 
writing.  

 Orange indicates where correction 
should be rather than actually 
correcting the work.  

 Marking codes used at relevant 
position in text or in the 
margin/under the work for more 
confident writers.  

 Presentation and letter formation 
always picked-up. 

 Spelling focus on relevant phonics 
and spelling rules. 

 Up to 5 spellings picked up in 
marking. 

 Time for verbal and written polishing 
and self-assessment in plenaries and 
mini-plenaries.  

 Peer-assessment opportunities 
planned into each unit. 

 Peer-assessment modelled using 
visualiser.  

 Y3/4 marking codes introduced 
gradually alongside new learning.  

 All work is acknowledged with a tick 
or initials 

 Praise/rewards are used 

 Live and verbal feedback as a priority 
with marking codes/colours/stamp 

 Peer and self-assessment 
opportunities are planned for.  

 Marking codes used at relevant 
position in text or in the 
margin/under the work for more 
confident writers.  

 Whole class feedback grids used for 
timely feedback.  

 Moving on comment as appropriate 
but at least 1 x per writing sequence 

 Up to 5 spellings picked up in marking 
and feedback as appropriate.  

 Independent self-correction and 
editing is modelled and encouraged. 

 Peer-assessment modelled using 
visualiser.  

 Writing checklists are used to support 
self and peer-assessment. 

 Y5/6 marking codes introduced 
gradually alongside new learning.  

 All work is acknowledged with a tick 
or initials 

 Praise/rewards are used 

 Live and verbal feedback as a priority 
with marking codes/colours/stamp 

 Peer and self-assessment 
opportunities are planned for.  

 Marking codes used at relevant 
position in text or in the 
margin/under the work for more 
confident writers.  

 Whole class feedback grid used for 
timely feedback.  

 Moving on comment as appropriate 
but at least 1 x per writing sequence 

 Up to 5 spellings picked up in marking 
and feedback as appropriate.  

 Independent self-correction and 
editing is modelled and encouraged. 

 Peer-assessment modelled using 
visualiser.  

 Writing checklists are used to support 
self and peer-assessment. 
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 Simple peer-assessment modelled 
using visualiser.  

 Success criteria grids used to support 
peer-assessment.  

 Success criteria grids sometimes used 
to support peer-assessment. 

 Children developing peer-assessment 
skills.  

 More use of marking codes in writing 
during Peer-assessment. 

 Green and orange comments written 
in some work as part of peer-
assessment.  

  In year 6 less written marking is seen 
as the year progresses to ensure 
independent editing for moderation. 
 

Maths 

 Green ticks used to acknowledge 
correct answers. 

 Orange dots used to indicate answers 
to revisit or demonstrate number 
formation.  

 Formation of numbers already taught 
picked-up. 

 Green ticks used to acknowledge 
correct answers. 

 Orange dots used to indicate answers 
to revisit or demonstrate number 
formation.  

 Number formation and presentation 
always picked-up. 

 Green ticks used to acknowledge 
correct answers. 

 Orange dots used to indicate answers 
to revisit or demonstrate number 
formation.  

 Number formation and presentation 
always picked-up. 

 Orange arrows used to introduce 
further ‘challenge’ questions. 

 All work is acknowledged with a tick 
and initials 

 Praise/rewards are used 

 Live and verbal feedback as a priority 
with marking codes/colours/stamp 

 Self and peer-assessment  

 Misconceptions are picked up and 
addressed the same day  

 AFL guides the next lesson/groupings 

 All work is acknowledged with a tick 
and initials 

 Praise/rewards are used 

 Live and verbal feedback as a priority 
with marking codes/colours/stamp 

 Self and peer-assessment  

 Misconceptions are picked up and 
addressed the same day  
AFL guides the next lesson/groupings 

PE/Music/ 
Outdoor 
Learning 

 Verbal feedback given using the 
language of the marking colours.  

 Introduction to whole-class peer-
assessment and suggestions for 
‘polishing’. 

 Verbal feedback given using the 
language of the marking colours.  

 Photographs used to record and 
celebrate learning in books. 

 Learning objectives assessed by 
children and teachers on self-
assessment sheets.  

 Opportunities planned for self-
assessment using age- and subject-
appropriate vocabulary. 

 Introduction of paired peer-
assessment and polishing. 

 Verbal feedback given using the 
language of the marking colours.  

 Photographs used to record and 
celebrate learning in books. 

 Learning objectives assessed by 
children and teachers on self-
assessment sheets. 

 Increased opportunities for self-
assessment using age- and subject-
appropriate vocabulary. 

 Paired peer-assessment and 
polishing. 

 Verbal feedback  

 Increased opportunities for self-
assessment using age- and subject-
appropriate vocabulary. 

 Paired peer-assessment 

 Verbal feedback  

 Increased opportunities for self-
assessment using age- and subject-
appropriate vocabulary. 

 Paired peer-assessment 

Science  
History  
Geography  

 Verbal feedback given using the 
language of the marking colours.  

 Introduction to whole-class peer-
assessment and suggestions for 
‘polishing’. 

 Marking boxes incorporating 
‘Working Towards, Working At and 
Greater Depth’ success criteria 
introduced for self- and teacher 
assessment. 

 Subject-specific spellings picked up in 
marking. 

 Green comments celebrate learning. 

 Introduction of paired peer-
assessment and polishing. 

 Marking boxes incorporating 
‘Working Towards, Working At and 
Greater Depth’ success criteria used 
for self- and teacher assessment. 

 Subject-specific spellings picked up in 
marking.  

 Green comments celebrate learning. 

 Further opportunities for paired peer-
assessment and polishing. 

 Subject-specific spellings picked up in 
marking.  

 Green/amber comments celebrate 
learning. 

 All work is acknowledged with a tick 
or initials 

 Further opportunities for paired peer-
assessment and polishing. 

 Misconceptions are addressed before 
the next lesson and moving on 
comments are used as appropriate to 
the task 

 Subject-specific spellings picked up in 
marking.  

 Pink comments celebrate learning. 

 All work is acknowledged with a tick 
or initials 

 Further opportunities for paired peer-
assessment and polishing. 

 Misconceptions are addressed before 
the next lesson and moving on 
comments are used as appropriate to 
the task 

Art & D&T 

 Verbal feedback given using the 
language of the marking colours.  

 Introduction to whole-class peer-
assessment and suggestions for 
‘polishing’. 

 Photographs and artwork 

demonstrate learning in books. 

 Marking boxes incorporating 
‘Working Towards, Working At and 

 Photographs and artwork 

demonstrate learning in books. 

 Marking boxes incorporating 
‘Working Towards, Working At and 

 Photographs and artwork 

demonstrate learning in books. 

 Green/amber comments celebrate 

learning. 

 Photographs and artwork 

demonstrate learning in books. 

 Pink/Green comments celebrate 

learning. 
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Greater Depth’ success criteria 
introduced for self- and teacher 
assessment. 

 Introduction of paired peer-
assessment and polishing. 

Greater Depth’ success criteria 
introduced for self- and teacher 
assessment. 

 Further opportunities for paired peer-
assessment and polishing. 

 Further opportunities for paired peer-

assessment and polishing. 

 All work is acknowledged with a tick 

or initials 

 

 

 Further opportunities for paired peer-

assessment and polishing. 

 All work is acknowledged with a tick 

or initials 
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Appendix 3: Feedback examples 
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Appendix 4: Edit Page Progression 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://docs.google.com/presentation/d/1t3V0sPZPL3_GJE1jUO2lYZawgiYWb-ew/edit#slide=id.p1  

https://docs.google.com/presentation/d/1t3V0sPZPL3_GJE1jUO2lYZawgiYWb-ew/edit#slide=id.p1
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Appendix 5: Marking Bookmarks 
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Appendix 6: Targets 
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Appendix 7: Self- and Peer-Assessment 


