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We are committed to safeguarding and ensuring the health, 

safety and well-being of all pupils in accordance with 

safeguarding procedures and guidance for staff outlined in the 

schoolôs Health and Safety, Child Protection, Security and 

Safeguarding policies. 
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1. Introduction 
 

άLŦ ǎŎƘƻƻƭǎ ǿŀƴǘ ǘƻ ōƻƻǎǘ ǎǘǳŘŜƴǘ ǿŜƭƭōŜƛƴƎ ŀƴŘ outcomes, they should focus less on behaviour policies and more on 
ƳŀƪƛƴƎ ǇǳǇƛƭǎ ŦŜŜƭ ǘƘŜȅ ōŜƭƻƴƎέΦ 

[Professor Kathryn Riley ς Institute of Education] 
  

 
The Hove Learning Federation understand that positive relationships are a shared responsibility and has high 
aspirations for ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ǎƻŎƛŀƭ ōŜƘŀǾƛƻǳǊǎ ŀƴŘ ƘƛƎƘ ŜȄǇŜŎǘŀǘƛƻƴǎ ŦƻǊ ŀƭƭ ŀŘǳƭǘǎ ǘƻ ōǳƛƭŘ ŀƴŘ ƴǳǊǘǳǊŜ 
relationships. It aims to foster a learning community where children and adults all treat each other with respect, 
listen to each other carefully and make decisions collaboratively. We believe that a strong sense of attachment to / 
sense of belonging within our school community is key to supporting positive behaviours. This sense of belonging 
needs to be built on a bedrock of strong relationships (between children, staff and families). We feel that positive 
relationships are the root of positive behaviour and attitudes to learning and we all have a part to play in building 
that positive foundation.  
  
By focusing on developing positive relationships with the School community, we aim to: 
  

¶ Foster a desire to explore 

¶ Stimulate curiosity 

¶ Provide children with skills necessary to become independent learners 

¶ Co-operate with one another and develop positive relationships 

¶ Persevere and celebrate when we overcome challenges 

 
 

2. Aims & Research 
Aims and key principles: 
 
We aim to create a culture of exceptionally positive relationships within the classroom in order to promote positive 
behaviour for learning. 
 

¶ We believe that behaviour is not simply managed; it is taught. A well-sequenced behaviour curriculum 
enables pupils to learn the routines, skills, and strategies they need to succeed both academically and 
socially. Teaching behaviour proactively promotes self-regulation, builds character, and ensures classrooms 
are safe and inclusive. It must also teach the importance of equity, equality, and inclusionτvaluing 
differences, recognising need, and ensuring that all learners can access and succeed within the school 
environment.  

¶ We believe that by explicitly teaching, modelling, supporting and discussing positive relationships, we will 
instil a culture of positive and well-regulated behaviour: for learning, for community, for life. 

¶ Our pupils have the right to learn in a safe environment, and they should feel valued and intrinsically 
motivated to achieve their best. To enable this to happen we work together with all members of the school 
community, children, staff, families and governors to promote a positive language and supportive 
environment. 

¶ The Hove Learning Federation believe in the power of positive, frequent and relevant praise for regulated 
and caring behaviour as an effective way of improving standards and relationships between individuals. 

 
 
 

"The best behaviour management begins before students even enter the room." ï Doug Lemov,   
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"Behaviour is a curriculum issue: what we teach, how we teach it, and how we ensure consistency are 

critical to creating a positive culture." ï Tom Bennett,  

ñWhen adults are consistent, fair and kind, behaviour changes. Trust grows. Children flourish.ò ï Paul Dix,  

ñCognitive load is affected by behaviour ï calm, focused classrooms allow pupils to think.ò ï Oliver Lovell,  

 

¶ The Education Endowment Foundation (EEF) states that improving behaviour can lead to +3 months' 

progress.  

¶ The EEF's Improving Behaviour in Schools report recommends the explicit teaching of learning 

behaviours and routines.  

¶ Ofsted (2022) highlights schools with positive behaviour climates as having clearly defined 

expectations, sequenced teaching of behaviour, and consistent staff approaches. 
 
 

Positive Relationship Theory /Research Position (see references at end of policy)  
  
We hope to achieve our aims by working towards a non-behaviourist approach. Behaviourism is the idea that all 
behaviour can be reduced to a stimulus linked with a response (use of extrinsic motivators: rewards and 
consequences). Research into motivation, mindsets, learning attitudes and attachment shows that educators 
searching to develop intrinsic motivation (self-directed learners) should avoid using carrots and sticks in the process. 
Research shows that behaviourist approaches gain compliance in the short term but do not bring long term change. 
Our emphasis on teaching, modelling, supporting and discussing learning characteristics will enable children to 
develop intrinsic motivation to develop positive relationships and behaviour for learning. 
  
Our professional observations, experience and ideology support the idea that children who struggle to make changes 
in their behaviour are not supported by rewards and consequences. In place of this, we hope to create a learning 
ŎƻƳƳǳƴƛǘȅ ǿƘƛŎƘ ǇƭŀŎŜǎ ŎƘƛƭŘǊŜƴΩǎ ǿŜƭƭōŜƛƴƎ ŀƴŘ ǎŜƴǎŜ ƻŦ ōŜƭƻƴƎƛƴƎ ŀǎ ƪŜȅ ǇǊƛƻǊƛǘƛŜǎΦ ²Ŝ ŀƛƳ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴ ǘƻ 
ǎƻƭǾŜ ǘƘŜƛǊ ƻǿƴ όŀƴŘ ŜŀŎƘ ƻǘƘŜǊΩǎύ ŘƛƭŜƳƳŀǎΤ ǊŜǇŀƛǊ ǘƘŜƛǊ ƻǿƴ Ƴistakes and plan to make their own changes.  
 
At our school, we are aiming to build a learning community with strong pupil involvement and engagement. We 
believe that in order to learn to become self-directed in making positive choices for their own behaviour, children 
need lots of experience of making their own decisions and taking personal responsibility in this process. They need a 
voice and a chance to act and explore ς even if this does not achieve the intended outcome immediately. Like any 
learning, there will be errors and misjudgements along the way.  
 
The Hove Learning Federation value unintentional mistakes and hope to work in collaboration with our children in 
order to positively move forward.    
 
 

Behaviourist Teaching  Non- Behaviourist Teaching  

My job is to make judgements, 
negative or positive, about your 
behaviour so you know how to 
behave  

You are learning to behave well (regulate yourself) and my job 
is to help you. I understand your mistake is something we can 
help you repair and I need to help you make more positive 
choices. We are all learning all of the time and if you want to 
learn to be (kinder; calmer; less vocal...) we can help you  

Y hit X; Y needs to be punished  X needs to be kept safe. X needs a strong voice in the 
outcome. Y needs to be supported to reflect on the impact of 
the behaviour and make amends. The outcome is 
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ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ǎŀŦŜΦ {ƛǘǘƛƴƎ ¸ ƛƴ ΨReflection TimeΩ ǿƛƭƭ ƴƻǘ ƘŜƭǇ 
change the behaviour  

X has been good or has produced 
good learning outcomes; X needs a 
reward for that  

Adults provide modelled opportunities where X can reflect on 
their achievements and identify positive actions or learning 
(linked to our Learning Characters)  

 
 
 
 

3. Key Principles 
 
Aims and key principles: 
 
The structure of the behaviour programƳŜ ƛǎ ǘƘŜƳŜŘ ŦƻǊ ŜŀŎƘ ƘŀƭŦ ǘŜǊƳ ŜΦƎΦ !ǳǘǳƳƴ м ƛǎ Ψ.ŜƭƻƴƎƛƴƎ ŀƴŘ {ŀŦŜǘȅΩΦ ¢ƘŜ 
structure builds progression from co-regulation to self-regulation. This is interwoven with the Just Right programme 
(teaching emotional regulation using colour zones) and incorporates teaching of behaviour, learning behaviours, 
regulation, metacognitive strategies, social skills, equity and inclusion. Adaptations are embedded to support pupils 
with SEND through visuals, social stories, sensory strategies, repetition, small-group interventions, and differentiated 
expectations. Each half term includes key focus areas, scenario-based activities, big thinking questions, suggested 
adaptations, and an assembly theme. In the summer we focused on the progression from behaviour 'systems' to 
behaviour 'teaching and training: The key principles have been explored with staff and Level 1 and Level 2 
behaviours and systems and scripts agreed with staff at inset. 
 
Golden Rules 
Lƴ ǘƘŜ LƴŦŀƴǘ {ŎƘƻƻƭ ǿŜ ǳǎŜ ŀ ǎŜǘ ƻŦ ǎƛȄ ǊǳƭŜǎΣ ŎŀƭƭŜŘ Ψ¢ƘŜ DƻƭŘŜƴ wǳƭŜǎΩΦ CƻǊ ƻǳǊ ȅƻǳƴƎŜǎǘ ƭŜŀǊƴŜǊǎΣ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ 
how to behave in school is key and needs careful and supportive guidance. We explicitly teach these rules at the 
beginning of each year in each year group. Our Early Years learners have a book and dedicated carpet time to 
introduce each of the six rules. In Years One and Two (Key Stage One), children re-cap these rules whilst also creating 
their own Class Charter.  
 
Class Charter 
The use of a class charter in KS1 & 2 ƛƴ ǇƭŀŎŜ ƻŦ ǎŎƘƻƻƭ ΨǊǳƭŜǎΩ ƛǎ ŀ ŘŜƭƛōŜǊŀǘŜ ŎƘoice to bring the children into the heart 
of discussion and to help them develop into self-controlled, mindful and respectful citizens. We believe that positive 
behaviour can be taught and shaped like any new skill and is based on trusting positive relationships. Just as we do 
not assume that a child will develop mathematical concepts by accident, neither do we presume they will develop 
positive behaviour without discussion, learning and support.  We must help our pupils to take responsibility for their 
own behaviour and this agency is the central premise of forming lasting, positive behavioural habits.  We also know 
that changing behaviour or adhering to rules is not a simple choice for some children and that language is crucial so 
ΨǊǳƭŜǎΩ ǿƘƛŎƘ Ŏŀƴ ōŜ ΨōǊƻƪŜƴΩ Ŏŀƴ ōŜ ǳƴƘŜƭǇŦǳƭΦ  
 
9ŀŎƘ Ŏƭŀǎǎ /ƘŀǊǘŜǊ ƛǎ ōŀǎŜŘ ƻƴ о ǳƴƛǾŜǊǎŀƭ ǊƛƎƘǘǎ ǿƘƛŎƘ ŀǊŜ ŀŘŀǇǘŜŘ ŦǊƻƳ ǘƘŜ Ψ¦b /ƻƴǾŜƴǘƛƻƴ wƛƎƘǘǎ ƻŦ ǘƘŜ /ƘƛƭŘΩ.  
 

1. We have the right to learn.  
2. We have the right to express ourselves.  

3. We have the right to be safe.  

 
Each class will personalise and develop these statements in an age-appropriate way to decide how these rights should 
be protected and what the responsibilities of each child to achieve this are. To support these rights, routines will also 
be agreed by the class: strong routines support positive behaviour. Involving children in developing these agreements 
and routines supports ownership and understanding. 
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Over the year, the Charter is reviewed regularly, and children and adults evaluate how well the class is showing 
responsible behaviour.  

 
Examples:  
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4. The Learning Characters 
 
Aims and key principles  
At the Hove Learning Federation, we are committed to promoting positive relationships and behaviours. Our aim is 
to identify, develop and promote key characteristics for lifelong learning and positive relationships within our 
communities; we aim to achieve this through our learning characteristics. 
 
As part of federated and inclusive approach, staff and children were consulted about key values that underpin what 
positive relationships are - these values are reflected in our Learning Characters. Each Learning Character is assigned 
a characteristic as a vehicle to promote positive behaviours. 
 
Every person at the Hove Learning Federation works proactively to promote these characteristics. The language 
associated with the Learning Characters shapes the way we communicate with children. If there are any occurrences 
of unwelcome behaviour, we consistently use the language associated with the Learning Characters to discuss it, 
encouraging children to identify their responsibilities, the rights of others and how to respect them.      
 
We strongly believe in this being both for adults and children, and that mutual respect and understanding is key to 
building strong, positive working relationships. 

 

Expectations: Strategies: 

All adults and children are aware 
of each Learning Character and 
their associated characteristic  

¶ Adults and children become familiar with all Leaning Characters through the 
continual reference to and use of across a day, week and term 

¶ Adults and children refer to the Learning Characters when offering praise 
and/or support through reflection 

¶ Adults and children refer to the Leaning Characters throughout taught session 
e.g. when reflecting on learning    
 

The Learning Compass (See The 
Learning Compass) is displayed 
within each learning 
environment across the school 

¶ Learning Compass displayed visibly at the front of the classroom 

¶ Learning Characters within the Learning Compass are configured as 
displayed in Appendix 2 ς The Learning Characters & The Learning Compass  

The Learning 
Characters/Learning Compass 
(See The Learning Compass) are 
referred to throughout the 
taught session    

¶ Opening slide for each lesson refers to the Learning Compass e.g. Are your 
Ready to Learn? 

¶ Throughout the lesson, adults refer to those key characteristics observed 
supported by an explanation e.g. ά²Ŝƭƭ ŘƻƴŜ ·Σ L ƘŀǾŜ ǎŜŜƴ ǘƘŀǘ ȅƻǳ ƘŀǾŜ 
worked collaboratively with your partner by listening to one another sharing 
ȅƻǳǊ ƛŘŜŀǎΦέ  

¶ ChildǊŜƴΩǎ ƴŀƳŜǎ ŀǊŜ ŘƛǎǇƭŀȅŜŘ ōȅ ǘƘŜ ǊŜƭŜǾŀƴǘ Learning Character 

¶ Merits are awarded/Learning Character Stickers are presented to children 
displaying learning characteristics. 
 

Learning characteristics are built 
upon through Reception to Year 
6 as a whole school approach 

¶ New characteristics are built upon, year group to year group 

¶ Time in the curriculum is dedicated to embedding the understanding of 
each characteristic, both through whole class teaching, assemblies and 
Learning to Learn/Working With Others session and within the learning 
environment.  

¶ Children drive the discussion within these sessions to build a fuller 
understanding of what each Learning Character means, guided by the adult 
in class   



 

 

8 
 

¶ Adults model behaviours in peer interactions and child-adult interactions. 
 

Each Learning Character reflects 
a learning skill: 
 
Polar Bear - Independence 
Tortoise - Perseverance  

Bee ς Co-operation 
Owl - Curiosity 
Butterfly ς Creativity 
 
(See Appendix 2 - Description of 
The Learning Characters) 

 

¶ All learning characters are taught about explicitly at the start of each year 
and referred to at the beginning of each term. 

¶ In the Early Years, there is a taught unit of lessons to introduce each 
learning power during PSED (Known as PSHE in KS1 and 2) with games, 
activities and discussions on how to show this learning characteristic.  

¶ SLT assemblies are planned for in order to promote the learning skills across 
the academic year.  

¶ Learning Characters are referred throughout learning and are embedded in 
the lesson slides. 

¶ Learning is linked to one or more of the Learning Characters through 
targeted questions and/or outcomes. 

¶ Learning Characters are displayed on Learning Compass within the 
classroom. KS1 classes have physical representations of the Learning 
Characters on display in class. 

¶ At the end of each session, celebrate the learning journey and effort that 
children have made. 

Praise and conflict resolution is 
given/addressed using language 
associated with The Learning 
Characters (as well as each 
ŎƘƛƭŘǊŜƴΩǎ ǊƛƎƘǘǎ ŀǎ ƻǳǘƭined in 
the Class Charter)  

¶ Adults offering praise or resolving conflict must do so by using the language 
associated with the Learning Characters e.g. άWell done, you have shown 
ƎǊŜŀǘ ǇŜǊǎŜǾŜǊŀƴŎŜ ƛƴ ƭŜŀǊƴƛƴƎ Ƙƻǿ ǘƻ ƳǳƭǘƛǇƭȅ ŦǊŀŎǘƛƻƴǎΦέ 
 
ά¸ƻǳ Ƴǳǎǘ Ŏƻ-operate with me in order to resolve your disagreement. I am 
ƘŜǊŜ ǘƻ ǎǳǇǇƻǊǘ ȅƻǳ ǿƛǘƘ ǘƘƛǎΦέ     
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5. The Learning Compass 
Aims and key principles: 
We aim to create a culture where positive relationships drive the behaviour within the classroom in order to promote 
ŀ ΨwŜŀŘȅ ǘƻ [ŜŀǊƴΩ ethos. As a compass indicates direction towards a desired destination for navigators, so the Learning 
Compass directs and guides the children at Hove Learning Federation towards making more positive choices and more 
positive relationships.  
 
Teachers and pupil relationships must be built on consistent and clear positive relationship expectations. We aim to 
create a culture of mutual respect and trust using the Learning Compass to ensure our children are aware of 
appropriate behaviours while developing a high self-regard and esteem. 
  
The Hove Learning Federation believe in the power of frequent positive and relevant praise for good and caring 
behaviours as an effective way of improving standards and relationships between individuals. 

 
Using the Learning Compass: 

 

Expectations: Strategies: 

ΨwŜŀŘȅ ǘƻ [ŜŀǊƴΩ  
All children begin at 
this stage at the 
start of each lesson. 
 
Children are 
attentive to the 
learning i.e. children 
are calm, alert and 
focused. 
 

¶ Strong routines and high expectations developed with the children 

¶ Children understand why we have routines and expectations: 
To keep everyone safe 
To ensure our learning environment is calm 
To help us all focus and learn 
To show respect for ourselves and others 

¶ Support childrenΩǎ ǇƻǎƛǘƛǾŜ ōŜƘŀǾƛƻur, routine and expectation as agreed in the ŎƭŀǎǎΩǎ 
own Charter. 

¶ Each child has what they need ready to access the learning. 

¶ Stationary, equipment and scaffolded tasks/challenges are prepared and distributed 

¶ Positive reinforcement is given to children who are displaying ΨwŜŀŘȅ ǘƻ [ŜŀǊƴΩ traits 
e.g. good sitting, good looking, good listening, good ignoring 
ά· ƛǎ ǎƘƻǿƛƴƎ ƳŜ ǘƘŀǘ ǘƘŜȅ ŀǊŜ ǊŜŀŘȅ ǘƻ ƭŜŀǊƴ ōȅ ǎƛǘǘƛƴƎ ǉǳƛŜǘƭȅ ŀƴŘ ƭƻƻƪƛƴƎ Ƴȅ ǿŀȅΦέ        

¶ Visual reminder in planning/slides to reinforce that they are Ready to Learn  

¶ Celebrate the achievement of Ready to Learn state.  

¶ Use proactive strategies to identify and support children to remain Ready to Learn if 
dysregulated prior to or during the lesson. 

¶ Support children with proactive strategies when they move from Ready to Learn state. 

¶ Support dysregulated children to use Just Right language/strategies to self- regulate   
 
See section - Attachment Aware for a description of Just Right.    

Learning 
Characteristics  
Children identified 
as demonstrating a 
particular 
characteristic are 
celebrated. 

¶ Clear modelling of what each characteristic looks like in practice.  

¶ Descriptive praise for effort and achievements.  

 
άL ƘŀǾŜ ƴƻǘƛŎŜŘ ǘƘŀǘ ȅƻǳ ŀǊŜ ǿƻǊƪƛƴƎ ǿŜƭƭ ǿƛǘƘ ȅƻǳǊ ǇŀǊǘƴŜǊΣ ǊŜŀƭƭȅ ƭƛǎǘŜƴƛƴƎ ǘƻ each 
ƻǘƘŜǊΩǎ ƛŘŜŀǎ ŀƴŘ ŀǎƪƛƴƎ ǉǳŜǎǘƛƻƴǎΦ [ŜǘΩǎ ƳƻǾŜ ȅƻǳǊ ƴŀƳŜǎ ƻƴǘƻ ǘƘŜ Ŏƻ-operation 
ōŜŜΦέ 

 

¶ Children identify where in the session they, or another member of class, has 
demonstrated a learning characteristic.  

 
NB ς It is important for adults to use the learning characteristics to support a return to 
Ready to Learn.  
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e.g. Two children are unable to agree ς adult response: 
 

άL Ŏŀƴ ǎŜŜ ǘƘŀǘ ȅƻǳ ōƻǘƘ ƘŀǾŜ ƎǊŜŀǘ ƛŘŜŀǎΣ Ƙƻǿ Ŏŀƴ ǿŜ ŎƻƭƭŀōƻǊŀǘŜ ǎƻ ǘƘŀǘ ȅƻǳ ŀǊŜ 
ōƻǘƘ ƘŜŀǊŘΚέ    
 

For a positive outcome, both children are moved onto Co-operation Bee.  
All children identified on the Learning Compass will be rewarded with a merit / a learning 
character sticker at the end of the session / day. 

Behavior Actions 

 

 

¶ Children who are showing signs of dysregulation are engaged in communication with 
an adult who will support them with co-regulation. This may be the teacher or another 
adult in the class.  

¶ Tier 1 and Tier 2 behaviors are clearly outlined to the class and pupils. Low level is 
teacher led and starts again after break time. Tier 1 behaviors include disruption, 
unkind words, provoking others, lack of focus and avoiding work and not respecting 
property.  

 

 
  
Communication is supportive and a positive outcome is offered in order to return to Ready 
to Learn. 
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Level 1  
e.g. Tier 1: lack of focus, avoiding work   

 
Child distracted by physical object.  

 

¶ Reminder 1: Level 1 may be non-verbal to begin with or follow the script below. The 
teacher will make it clear to the child the reminder process has started. 
'I noticed you chose to... (avoid work by playing with the object and this stopped your 

learning and disrupted others around you). This is reminder 1. It is a reminder to 

follow the rules by.... (focusing on the learning, not playing etc.). You now have the 

chance to make a better choiceΦ ¢Ƙŀƴƪ ȅƻǳ ŦƻǊ ƭƛǎǘŜƴƛƴƎΦΩ 

 

¶ Reminder 2: Level 1 second reminders are given for a child to regulate and a child is 
spoken to 1:1 in a conversation about their behavior 

 
ΨL ƴƻǘƛŎŜŘ ȅƻǳ ŎƘƻǎŜ ǘƻ... (wander around the classroom talking). This is reminder 2. 
You are not following the rule of....You can turn this around and make a better choice 
by...I remember when you.... (were working quietly and beautifully during writing. 
Your focus was fantastic and so your sentences were a joy to read. I was very proud of 
how hard you tried). This is the.... (ƛƴǎŜǊǘ ƴŀƳŜύ L ǿŀƴǘ ǘƻ ǎŜŜΦ L ƪƴƻǿ ȅƻǳ Ŏŀƴ Řƻ ƛǘΗΩ 
 

¶ Reminder 3: Teacher Verbal and Visual Reminder 2 with a warning about reflection 
 
ΨL ƴƻǘƛŎŜ ȅƻǳ ŎƘƻǎŜ ǘƻΦΦΦ¢Ƙƛǎ ƛǎ ǊŜƳƛƴŘŜǊ о ŀƴŘ ŀ ǘŜŀŎƘŜǊ reflection warning. I am moving 
ȅƻǳ ǘƻ Ψ[ŜǘΩǎ ǘƘƛƴƪ ŀōƻǳǘ ƛǘΦΩ You can follow the rules by... You will have a teacher 
reflection at break if you choose to break the school rules again. I remember when 
you... (model of previous good behaviour). That is the behaviour I expect from you. I 
know you can make good choices! Thank you for listening.  
 

¶ Reminder 4: Level 1 teacher reflection confirmed for the next break time and contact 
ƛǎ ƳŀŘŜ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ tκ/ 
ΨL ƴƻǘƛŎŜ ȅƻǳ ŎƘƻǎŜ ǘƻΦΦΦ¸ƻǳ ǿƛƭƭ ƘŀǾŜ ŀ ǊŜŦƭŜŎǘƛƻƴ at the next break time with me. You 
will have a reflection with (year or phase lead) if you choose to break the rules again. I 
ƪƴƻǿ ȅƻǳ Ŏŀƴ ƳŀƪŜ ƎƻƻŘ ŎƘƻƛŎŜǎΩ 

 
Reflection script ς Follow up, repair and restore 

Ψ²Ƙŀǘ ƘŀǇǇŜƴŜŘΚ όbŜǳǘǊŀƭΣ ŘƛǎǇŀǎǎƛƻƴŀǘŜ ƭŀƴƎǳage.) (If another child is mentioned, say I 

proƳƛǎŜ LΩƭƭ ǎǇŜŀƪ ǘƻ ǘƘŜƳ ŀǎ ǎƻƻƴ ŀs I can). What were you feeling at the time? How have 

you felt since? Who has been affected? How did this make people feel? What should we do 

to put things right? How can we do things differently? Thank you for listening. I know you 

ǿƛƭƭ ƳŀƪŜ ǘƘŜ ǊƛƎƘǘ ŎƘƻƛŎŜǎ ŀƴŘ L ŎŀƴΩǘ ǿŀƛǘ ǘƻ ǎŜŜ ȅƻǳǊ ƭŜŀǊƴƛƴƎ ŀŦǘŜǊ ōǊŜŀƪΦΩ 

 

Level 2 

¶ Level 2: A child can progress through to level 2 from level 1 or can go straight to level 
2.  

 
Level 2 behaviors are outlined and include hurting, refusing, leaving class without 
permission, disrespectful language/swearing, rudeness towards teachers/pupils/running 
away from adults/hiding, unsafe behaviour and stopping the learning for the rest of the 
children.  
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¶ A first level 2 reminder is teacher reflection (without any reminders) moving straight 
to Level Two first reminder.  

¶ If the behavior is a serious risk (including hurting themselves and others), another 
reminder is needed, the behavior escalates or the class needs to be evacuated move 
to Level 2 second reminder.  

¶ Level 2 second reminder is year/phase leader reflection and is recorded on CPOMS. 

¶ Level 2 reminder three is SLT reflection. SLT are alerted of a system 2 incident with 
SLT reflection. 

 

 

 

Level 1 Behaviours 

Low Level 

Behaviour 

 
Level 2 Behaviours 

High Level 

Behaviour 

 
Alert Cards High tariff disruptions in class can be difficult for a teacher to solve positively right in the 

moment (as the learning of all the other children needs to be at the forefront).  
 

¶ ¢ƘŜ ŎƘƛƭŘ ǿƛƭƭ ōŜ ǊŜƳƛƴŘŜŘ ƻŦ ǘƘŜ ǿƘƻƭŜ ŎƭŀǎǎΩǎ ŀƎǊŜŜƳŜƴǘ ŀƴŘ ŀǎƪŜŘ ǘƻ Ŧƻƭƭƻǿ ǘƘŜ 
Class Charter.   

¶ .ŜƭƛŜŦ ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ŀōƛƭƛǘȅ ǘƻ Řƻ ǘƘƛǎ ǿƛƭƭ ōŜ ŜȄǇǊŜǎǎŜŘ ŀƴŘ ƘŜƭǇ ƻŦŦŜǊŜŘ Ψ/ŀƴ ȅƻǳ 
ƳŀƴŀƎŜ ǘƘŀǘ ōȅ ȅƻǳǊǎŜƭŦ ƻǊ Řƻ ȅƻǳ ƴŜŜŘ ǎƻƳŜ ƘŜƭǇΚΩ 

¶ Some children prefer to go and work in a quieter space e.g. a Regulation Station or a 
peer may be able to support positive attention. 

 
On the rare occasions of persistent disruption or behaviour that put others at risk, a child 
may be asked to go to another class/learning space. 
 

¶ An Alert Card is presented to an adult in class or a trusted member of class to hand to 
the Year Leader, a member of SLT or a Learning Mentor. 

¶ The child is sent to another class or a member of SLT, it will be for a short period of 
time and the child will be given a space to sit and think/write/draw a reflection.  
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¶ Record behavioural incident in Reflection Time log and inform parent/carer before the 
end of the day or when the child is collected.  

 
If a child has committed a serious offence in school, the senior leadership team may 
choose to impose an internal/cross site suspension (See De-escalation, Positive Handling 
and Suspension for details of suspensions).  
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6. Supporting Positive Behaviours and Relationships 

 
We are committed to promoting positive behaviours and relationships. There are many ways in which we do this:  
 

Expectations: Strategies: 

!ŘǳƭǘǎΩ wƻƭŜ κ aƻŘŜƭƭƛƴƎ  
 

¶ All adults treat all children with respect and model positive behaviour.  
We do not believe children are less important than adults. 

¶ Involve children in discussions in a respectful way.  

¶ Adults listen when asked for help and do not dismiss concerns as 
unimportant; we know things adults may perceive as small can be 
overwhelming to children. 

Verbal / non-verbal positive 
comments and feedback  
 
Learning Characteristic:  
Independence, perseverance, 
co-operation, curiosity and 
creativity 
 
 
 
 

We know some children can find praise overwhelming so are deliberately 
careful about our positive comments and feedback 
 

¶ Smiles & friendly greetings e.g. άDƻƻŘ ƳƻǊƴƛƴƎΣ Ƙƻǿ ǿŀǎ ȅƻǳǊ ŀŦǘŜǊƴƻƻƴΚ 
²Ƙŀǘ ƘŀǾŜ ȅƻǳ Ǝƻǘ ǇƭŀƴƴŜŘ ŦƻǊ ǘƘŜ ǿŜŜƪŜƴŘΚέ 

¶ Offer kind/positives words  

¶ Open questions directed to children e.g. ά²Ƙŀǘ ŀǊŜ ȅƻǳ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ƛƴ 
class now? What have you learnt about your topic todŀȅκǘƘƛǎ ǿŜŜƪΚέ 

¶ Reinforce positive behaviour choices with specific positive feedback e.g. 
ά¢ƘŜ ǿŀȅ ȅƻǳ ƘŜƭǇŜŘ · ƛƴ ǘƘŜ ǇƭŀȅƎǊƻǳƴŘ ǎƘƻǿŜŘ ǊŜŀƭƭȅ ŎŀǊƛƴƎ ǘƘƛƴƪƛƴƎΦέ    

¶ Positive feedback linked to effort / persistence (Growth Mind-set). 
 

Star of the Day 
Learning Characteristic:  
Independence, perseverance, 
co-operation, curiosity and 
creativity 
 

¶ At the end of the day a child is nominated by the teacher and/or the class to 
ǊŜŎŜƛǾŜ ΨStar of the DayΩ ŦƻǊ ŘŜƳƻƴǎǘǊŀǘƛƴƎ ŀ ƪŜȅ ƭŜŀǊƴƛƴƎ ǎƪƛƭƭ   

¶ The child is given a sticker, and their name/photo is displayed in the 
classroom 

Celebration Assembly -  
Star/Child of the Week 
Learning Characteristic:  
Independence, perseverance, 
co-operation, curiosity and 
creativity 
 

¶ A child is chosen each week by their class teacher for displaying consistent 
positive behaviour and/ or learning characteristics.  

¶ Each Star/Child of the Week is presented with a Gold Award card, Star/Child of 
the Week Certificate and sticker as well as a letter from the class teacher 
informing the childΩs Parent/Carer what the teacher feels is special about the 
child.   

¶ /ŜǊǘƛŦƛŎŀǘŜǎ ŀǿŀǊŘŜŘ ǘƻ ŎƘƛƭŘǊŜƴ ǎƘƻǳƭŘ ƭƛƴƪ ǿƛǘƘ ǘƘŜ Ψ[ŜŀǊƴƛƴƎ /ƘŀǊŀŎǘŜǊƛǎǘƛŎΩ 
demonstrated to achieve the certificate. 

Table/Row Points 
 
Learning Characteristic:  
Co-operation and/or persistence 
 

¶ Table/Row Points are intended to promote co-operation and are awarded for 
small group actions e.g. showing that we are Ready to Learn, 
organising/collecting resources efficiently and calmly. 

¶ Table/Row Points are collected and tallied at the end of each week. The 
table/row with the highest points total will receive and agreed reward the 
following week that is agreed within class e.g. first out to lunch/break, 
cushions on chairs for the week. 

  

Learning Characteristic Stickers 
(Infants) 
Learning Characteristic:  

¶ When children demonstrate a behaviour from a given Learning Character, 
they are moved to this area of the Learning Compass and receive the 
corresponding sticker  
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Independence, perseverance, 
co-operation, curiosity and 
creativity 
 

¶ Efforts towards, or actions demonstrating one of our learning 
characteristics can be awarded with a sticker reflecting the relevant 
learning character.   

¶ Adults explain how and why children have received this sticker modelling 
positive relationships and behaviour for learning skills 

Merit System (Juniors)  
Learning Characteristic:  
Independence, perseverance, 
co-operation, curiosity and 
creativity 
 

¶ Merits are awarded for efforts towards, or actions demonstrating one of 
our learning characteristics can be awarded by an adult in school. 

¶ All merits awarded by adults (verbally) or ŀŎŎǊǳŜŘ ǿƘŜǊŜ ŀ ŎƘƛƭŘΩǎ ƴŀƳŜ ƛǎ 
written on the Learning Compass, are stamped in a Merit Card/Book.     

¶ A certain number of merits result in a particular certificate, which is given 
out during Star/Child of the Week assembly.  

¶ The number of merits needed to achieve a certificate increase from Year 3 
to Year 6 

Marbles  ¶ Marbles are a whole class reward that reflects ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŜŦŦƻǊǘǎ ǘƻǿŀǊŘǎ 
being Ready to Learn. 

¶ At the end of each learning session i.e. registration to break, break to lunch 
and end of lunch to end of the day, the children are rewarded with 1, 2 or 3 
marbles based on their agreed effort towards the lesson outcome and 
demonstrating that they were Ready to Learn. 

¶ Marbles are collected in a Marble Jar (physical or laminated). 
 
Note; These can be rewarded at the end of each session or the end of the day. 

 
¶ In the infants, the teachers will set a target of 20 marbles. In the juniors, the 

classes have to achieve a total of 200 marbles. Once they have reached 
their target, they are rewarded with a Marble Treat. The Marble Treat is 
agreed within the class, and (if required) parents are informed of the 
intended date of the treat a week prior to the event.     

¶ The Marble Jar is emptied after the Marble Treat and the class work 
towards their target again 
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7. Learning Mentor Support 
 
Aims and key principles: 
As adults working within the Hove Learning Federation, we are all ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƛƴ ǎŎƘƻƻƭ ŀƴŘ ƻǳǊ 
role is to keep aƭƭ ŎƘƛƭŘǊŜƴ ǎŀŦŜ ǇƘȅǎƛŎŀƭƭȅ ŀƴŘ ŜƳƻǘƛƻƴŀƭƭȅΥ ǘƘƛǎ ƛǎ ŜǾŜǊȅ ŎƘƛƭŘΩǎ ǊƛƎƘǘ.  
 
We know that most children will make mistakes along the way to becoming attuned, self-regulated, responsible people 
and that some children have particular challenges (e.g. children with social, emotional and mental health needs; autistic 
spectrum condition; attachment needs and other developmental or genetic conditions) on this journey.  
 
We believe that children need the right relationships and right response to their behaviour mistakes so that they feel open 
and able to make progress. Getting this right will mean children are more able to take responsibility rather than defend 
themselves from a negative judgement/consequence by denying or avoiding responsibility. Learning Mentors encourage 
ŎƘƛƭŘǊŜƴ ǘƻ ǎƻƭǾŜ ǇǊƻōƭŜƳǎ ǘƻƎŜǘƘŜǊ ŀƴŘ ŀŎǘ ǘƻ ŦŀŎƛƭƛǘŀǘŜ ŎƘƛƭŘǊŜƴΩǎ ǊŜǎǇƻƴǎŜǎ   
 

Expectations: Strategies: 

Learning/Behaviour reviews ¶ Learning Mentors reflect on whole class learning and 
community behaviours and look at how to improve less robust 
behaviours. 

¶ Liaise with the Inclusion Managers, Year Leaders and class 
teachers to discuss individuals who are demonstrating a high 
frequency of behavioural mistakes. 

¶ Review frequency of children attending Reflections Time. 

¶ Analyse behaviours of children who frequently attend 
Reflections Time. 

Learning Mentors support problem solving 
with individuals/small groups 
 
Weekly timetabled sessions are individualised to 
support: social and communication, nurture, 
positive relationships, behaviour for learning, 
sensory support 
 

¶ Mentors spend time supporting problem solving with individual 
children or small groups of children to ensure that issues are 
resolved well and peacefully.  

¶ Mentors do not make assumptions about children (e.g. Ψ¸ƻǳ 
ǳǎǳŀƭƭȅ Řƻ ǘƘŀǘΩύ ŀƴŘ ƭƛǎǘŜƴ ǘƻ ŀƭƭ ŎƘƛƭŘǊŜƴΩǎ ǾƛŜǿǎ ŀƴŘ 
experiences of situations.  

¶ Mentors do not believe punishment or consequences bring 
long-lasting change: they breed mistrust and model negative 
power relationships.  

¶ Mentors know that children cannot solve problems or think 
rationally when they are stressed, frustrated or anxious and so 
we do not question children or try to support children when 
they are in an aroused state.  

¶ Mentors find a safe space for a child to calm down (give them 
something perhaps like buttons/putty to play with) before 
beginning to help the child to explore and repair the situation. 

LƴŘƛǾƛŘǳŀƭΩǎ opportunity to reflect ¶ All children benefit from some space with which to think 
through a situation when something negative has happened. 

¶ Give children space and opportunity to reflect by giving them 
time to draw a reflection (or write if they prefer ς or both).  

¶ Ask children what has happened; what happened before this 
(the trigger usually); what would they do if they could go back 
in time; what they could do to repair.  
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¶ All children involved in any conflict or dispute will be brought 
together to agree a way forward and check everyone feels 
happy with the outcome. 

Reflection ¶ Build positive relationships with children who find it difficult to 
self-regulate. 

¶ Offer strategies to self-regulate using the Just Right approach. 

¶ Refer to targets on SEND Action Plans 

¶ Set weekly/half-termly behavioural targets. 

 

 
8. Attachment Aware 

 
Aims and key principles: 
At Hove Learning Federation, we build and nurture positive relationships but we know that for some children 
relationships can be more difficult to build and sustain due to previous or current life experiences. These children may 
present as emotionally dysregulated and may need a more bespoke approach drawn from our attachment aware and 
trauma informed guidelines.  
 
Alongside the attachment support which may be offered by a learning mentor, our Nurture Team is sometimes able to 
check in and develop their personal relationship with a child who is struggling with positive behaviour. Spending short 
ǇŜǊƛƻŘǎ ƻŦ ǘƛƳŜ όŜǎǇŜŎƛŀƭƭȅ ŀǘ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ȅŜŀǊ ǿƘŜƴ ǘǊǳǎǘ Ƴŀȅ ōŜ ŀ ōŀǊǊƛŜǊ ǘƻ ŀ ŎƘƛƭŘΩǎ ǇƻǎƛǘƛǾŜ ōŜƘŀǾƛƻǳǊύ ǿƛǘƘ ŀ 
child to affirm a positive relationship, using techniques such as Lego Therapy, Theraplay, are often beneficial and will be 
considered. 
We are aware that for small number of children, a far greater amount of support in managing their own impulses / 
behaviour. These children remain a priority ς See Flexible support for vulnerable pupils (Appendix 4)  
 

Expectations: Strategies: 

Nurture Groups ¶ Key children are given support by our Inclusion Mentors which 
the school finances. The Inclusion Mentors help children with 
emotional/mental health issues presenting in school and meets 
ǊŜƎǳƭŀǊƭȅ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΤ ǘƘŜ ŎƘƛƭŘΩǎ Ǉarents/carer; teacher and 
key stage Inclusion Leader. 

Nurture Provision (break / lunchtime) ¶ Key children are given opportunities to access a safe space e.g. 
the Creative Room with our Inclusion Mentors during break 
time and lunchtime. These spaces are used to regulate 
behaviour, avoid dysregulation or reduce anxiety around social 
situations that may give rise to dysregulation. 

¶ Inclusion Mentors facilitate the regulation of behaviour 
within the safe spaces dependent on the needs of the 
children. 

Just Right ¶ We use the Just Right approach for children across the school. 
This is a simple coloured scaling system 
(red/orange/green/blue) which encourages children to 
regularly consider their emotional/sensory wellbeing.  

¶ Lƴ ǘƘƛǎ ǎȅǎǘŜƳΣ ǘƘŜ ΨWǳǎǘ wƛƎƘǘΩ ŎƻƭƻǳǊ ƛǎ green (calm, content, 
ready to learn); the blue colour represents feeling 
tired/lethargic/low; the orange colour represents feeling 
anxious/fizzy/stressed/over-stimulated and the red colour 
represents anger/flipping my lid/melt down/shut down. 
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¶ Children learn to know what helps them feel better (e.g. move 
from the orange zone back to the green or stimulate 
themselves out of the blue zone into the green). 

¶ Some children need an adult to notice their emotional/sensory 
state to help them regulate.  

Sensory Groups & Sensory Breaks Lots of children with poor attention / impulse control / 
concentration / other behavioural challenges can respond 
positively to additional breaks to meet their sensory 
needs ς even if these needs are not obvious. 

Social Communication/ Friendship Groups ¶ Social communication/friendship groups are set up within the 
school on a needs-basis. We usually have at least one social 
skills group running at any one time.  

¶ Children who have mild behavioural challenges may be invited 
to join such a group, especially where that problem is linked to 
social skills.  

Circle of Friends ¶ ²ƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ ŀƴŘ ǇŀǊŜƴǘΩǎ ǇŜǊƳƛǎǎƛƻƴΣ ǿŜ Ƴŀȅ ǎŜǘ ǳǇ ŀ 
Circle of Friends around a child.  

¶ This is a team of peer supporters who take on a role of 
supporting a child who wants to make a change but is 
struggling to do so alone or who is trying to develop the skills 
of friendship and needs help.  

¶ This is adult-led and adult-supported throughout. 
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9. De-escalation and Positive Handling 
 
Aims and key principles: 
 
By using an attachment aware and non-behaviourist teaching approach we aim to de-escalate incidents before they 
become serious. ²Ŝ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ƛŦ ƛƴŎƛŘŜƴŎŜǎ ŀǊŜ ƴƻǘ ŀǇǇǊƻǇǊƛŀǘŜƭȅ ƳŀƴŀƎŜŘ ƛǘ Ŏŀƴ ƛƳǇŀŎǘ ŀ ŎƘƛƭŘΩǎ ǎŀŦŜǘȅΣ ǘǊǳǎǘ 
and development. By using positive behaviour support we can prevent and diffuse behaviours that challenge before 
it escalates. However, on rare occasions where an adult believes that a child is in imminent danger then physical 
intervention may be required the following strategies may have to be used:  
 

Expectations: Strategies: 

De-escalation  ¶ Move to a private area. 
If it seems safe to do so, it may be helpful to move the child 
away from communal/public and into a calm space to talk. 

¶ Be empathetic and non-judgmental. 
Focus is placed on understaƴŘƛƴƎ ǘƘŜ ǇŜǊǎƻƴΩǎ ŦŜŜƭƛƴƎǎΦ 
²ƘŜǘƘŜǊ ƻǊ ƴƻǘ ȅƻǳ ǘƘƛƴƪ ǘƘƻǎŜ ŦŜŜƭƛƴƎǎ ŀǊŜ ƧǳǎǘƛŦƛŜŘΣ ǘƘŜȅΩǊŜ 
real to the other person. 

¶ Respect personal space. 
If possible, stand 1.5 to three feet away from the person . . . 
Allowing personal space tends to decrease a personΩǎ ŀƴȄƛŜǘȅ 
and can help de-escalate the situation. Do not block exits. 

¶ Avoid over-reacting. 
Remain calm, rational, and professional. While you cannot 
ŎƻƴǘǊƻƭ ǘƘŜ ǇŜǊǎƻƴΩǎ ōŜƘŀǾƛƻur, how you respond to their 
behaviour can affect whether the situation escalates or 
defuses.  
Empathize with feelings, not behaviour 
άL ǳƴŘŜǊǎǘŀƴŘ ȅƻǳ ŀǊŜΧΣ ōǳǘ ƛǘΩǎ ƴƻǘ ƻƪŀȅ ǘƻ ǎƘƻǳǘ ŀǘ ǎǘŀŦŦΦέ 

¶ Allow silence. By letting silence occur, you are giving the person 
ŀ ŎƘŀƴŎŜ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ǿƘŀǘΩǎ ƘŀǇǇŜƴƛƴƎ ŀƴŘ Ƙƻǿ ǘƻ ǇǊƻŎŜŜŘΦ 
 

Positive Handling ¶  The use of positive handling at the Hove Learning Federation is 
ŀƭƛƎƴŜŘ ǘƻ ǘƘŜ 5Ŧ9 нлмо όǊŜǾƛŜǿŜŘ нлмрύ Ψ¦ǎŜ ƻŦ  wŜŀǎƻƴŀōƭŜ 
CƻǊŎŜ DǳƛŘŀƴŎŜΩΣ ǿƘŜǊŜ ǳǇƻƴ ŀƭƭ ǇǊƻŦŜǎǎƛƻƴŀƭǎ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ 
ŀǊŜ ŜƳǇƻǿŜǊŜŘ ǘƻ ǳƴŘŜǊǘŀƪŜ ŀ ΨǇǊƻŦŜǎǎƛƻƴŀƭ ǎŀŦŜǘȅκǊƛǎƪ 
assŜǎǎƳŜƴǘΩ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ǘƘŜ ƛƳƳƛƴŜƴǘ ǎŀŦŜǘȅ ƻŦ ŀ ŎƘƛƭŘ όƻǊ 
ƻǘƘŜǊǎύ ŀƴŘ ǎƘƻǳƭŘ ǘƘŜ ƴŜŜŘ ŀǊƛǎŜ ΨǇƻǎƛǘƛǾŜ ƘŀƴŘƭƛƴƎΩΦ  * 

¶ See the Positive Handling Policy for full guidance 
 
Note; Parents would be informed of this and support put in place 
for the child once regulated.  

Exclusion We would hope to never resort to excluding a child from our 
community however, exclusion of children remains a legal right all 
schools are given. 
 
There are 3 types of exclusion: an internal exclusion; a suspension; 
permanent exclusion. 
 

¶ Internal Exclusion means that a child is excluded from his or her 
class but stays at school (cross site exclusions could be 
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considered depending on the severity of the incident). The child 
would spend the day with the head or a deputy head or a 
designated member of staff and would be given curriculum 
work to complete as well as spending time thinking about how 
to build bridges and put right their particular situation 

¶ A suspension involves a child being suspended from school for a 
short period of time. When a suspension is agreed, all members 
of SLT are to be notified. During a suspension, a child should be 
supervised at home. When a child returns from a suspension, 
we ask the parents/carers to accompany the child for a meeting 
with the Head or Deputy. In this meeting we will set targets with 
the child and decide ways that we can help the child meet their 
set targets. The targets will be monitored by a member of SLT 
and a review meeting will be held within an agreed period of 
time. We will ask that parents / carers attend this review 
meeting. 

¶ Permanent Exclusion is a measure where, despite a 
considerable level of support, a child persistently disrupts the 
good order of the school or regularly puts themselves, others or 
property in danger or performs a uniquely dangerous act ς at 
this point the school can decide to permanently exclude a child. 
 
LŦ ǇŀǊŜƴǘǎ κ ŎŀǊŜǊǎ Řƻ ƴƻǘ ŀƎǊŜŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŘŜŎƛǎƛƻƴ ǘƻ 
exclude their child (fixed-term or permanently) then they have a 
right to appeal. The letter informing parents / carers of the 
exclusion also informs them of how they can appeal against the 
decision. 

 
*  To support this further at the Hove Learning Federation we have key members of staff trained in Maybo: Conflict 
Management. Maybo training provides staff with the skills and awareness required to de-escalate and manage 
behaviours of concerns with the aim of creating positive and safer learning environments where children can actively 
learn and explore. Conflict Management training is required in certain roles to assist staff to safely and effectively 
manage aggressive and challenging behaviour and the approaches in this training may to utilize further support the 
positive handling of a child. More information on this can be found at https://maybo.co.uk. 
 
Policy Links  
 
PSHE Policy  
Anti-Bullying Policy  
Positive Handling Policy  
e-safety policy 
Safeguarding and Child Protection Policy  
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ω Ψ²Ƙŀǘ ǿƻǊƪǎ ƛƴ ǇǊƻƳƻǘƛƴƎ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ǿŜƭƭ-being and responding to mental health problems in scƘƻƻƭǎΚΩ 
Professor Katherine Weare (NCB) 2015  

ω Ψ! ǿƘƻƭŜ ǎŎƘƻƻƭ ŦǊŀƳŜǿƻǊƪ ŦƻǊ ŜƳƻǘƛƻƴŀƭ ǿŜƭƭ-ōŜƛƴƎ ŀƴŘ ƳŜƴǘŀƭ ƘŜŀƭǘƘΩ {ǳŜ {ǘƛǊƭƛƴƎ ŀƴŘ 5Ǌ IƛƭŀǊȅ 9ƳŜǊȅ όb/.ύ 
2016  

ω ΨtǊƻƳƻǘƛƴƎ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŜƳƻǘƛƻƴŀƭ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭ-being -a whole school apprƻŀŎƘΩ tǳōƭƛŎ IŜŀƭǘƘ 
England  

ω Ψ¢ƘŜ ƪŜȅ ŎƻƳǇƻƴŜƴǘǎ ŦƻǊ ŀ ƳŜƴǘŀƭƭȅ ƘŜŀƭǘƘȅ ǎŎƘƻƻƭΩ 5Ǌ aŀǊƎƻǘ {ǳƴŘŜǊƭŀƴŘ ό/ŜƴǘǊŜ ŦƻǊ /ƘƛƭŘ aŜƴǘŀƭ IŜŀƭǘƘύ  

ω Future in Mind: NHS Research 2015  

ω DFE Mental health and behaviour in schools (November 2018)  
 
ά! ǎŎƘƻƻƭΩǎ ŀǇǇǊƻŀŎh to mental health and behaviour should be part of a whole school approach to mental health 
ŀƴŘ ǿŜƭƭōŜƛƴƎέ  
 
 
Professor Kathryn Riley IOE  
 
άLŦ ǎŎƘƻƻƭǎ ǿŀƴǘ ǘƻ ōƻƻǎǘ ǎǘǳŘŜƴǘ ǿŜƭƭōŜƛƴƎ ŀƴŘ ƻǳǘŎƻƳŜǎ ǘƘŜȅ ǎƘƻǳƭŘ ŦƻŎǳǎ ƭŜǎǎ ƻƴ ōŜƘŀǾƛƻǳǊ ǇƻƭƛŎƛŜǎ ŀƴŘ ƳƻǊŜ ƻƴ 
maƪƛƴƎ ǇǳǇƛƭǎ ŦŜŜƭ ǘƘŜȅ ōŜƭƻƴƎέ 
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Appendix 1: Description of The Learning Characters 
 

Learning Characteristics: 

The following ideas and prompts can be used by teaching staff to explore the learning characteristics. 
 
Creativity: 
I am embrace creativity and freedom of expression within my learning  
To be creative 
I will express myself openly without fear of judgement  
I will make my own choices  
I will experiment with ideas and resources   
I will be imaginative and approach things in new and unusual ways 
I will be open to my own ideas and impulses  
 
Curiosity: 
I am keen to learn and enquire 
To be curious 
I ask questions and want to know the answer 
I explore ideas so I understand things more deeply 
-Before a topic starts ς what questions do I have about this subject? 
-Look at a text/picture ς what questions do you have?  Are they relevant? 
-What questions would you ask a character? 
-What questions do you need to ask yourself to solve this problem? 
 

Collaboration: 
I use my Working With Others skills e.g. listen, share, discuss, and show respect 
I can learn from others 
I can co-operate  
We use team work 
Use compromise and negotiation  
-Lessons involving group work ς did the children work effectively? 
-How did you solve this problem within your group? 
-What problems might come up in the group work?  How could you minimise them? 
-Did they compromise, to avoid a problem? 
-Could I have assigned the groups roles to develop collaborative work? 
 

Independence: 
I use self-motivation and positive thinking and I help to organise and look after my own classroom.  I make decisions and 
choices about my learning 
I use my initiative and find solutions to problems 
I take responsibility for my choices and I am resourceful e.g. use 5Bs 
-Did they start their work independently and use thŜ ΨǎǘŜǇǎ ǘƻ ǎǳŎŎŜǎǎΩ ǘƻ ƘŜƭǇΚ 
-Did they help someone else so that the other learner was able to be independent? 
Did they use the 4Bs? 
 
Perseverance: 

I know that mistakes are part of learning 

I try different strategies when faced with a challenge 

LŦ L ŘƻƴΩǘ success at first, I try again and again 

I can build up my resilience 

I have a growth mind-set 
-5ƛŘ ǘƘŜȅ ƪŜŜǇ ƎƻƛƴƎ ǿƛǘƘ ŀƴ ƛƴǾŜǎǘƛƎŀǘƛƻƴΣ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜȅ ƘŀŘƴΩǘ ŦƻǳƴŘ ŀ ǎƻƭǳǘƛƻƴΚ 
-Did they help someone else to persevere through something? 
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Appendix 2: The Learning Characters & The Learning Compass 
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Appendix 3: Reflection Time Flow Chart 
 

Reflection Time 

¶ Level 1 ï Teacher led Reflection Time at the next break after reminders. Teacher to complete 

reflection script. Fresh start for the next lesson. 

¶ Level 2 ï Year/Phase Lead or SLT/Inclusion Mentor led. Adult follows reflection script for 

Reflection Time.  

¶ Adults record all reflections on CPOMs alerting appropriate adults e.g. class teacher, year/phase 

lead, SLT 

¶ Monitor frequency of individual incidents  

Reflection Time ï 3 incidents within a half term (Class teacher involvement) 

¶ Complete Reflection Time as outlined above 

¶ In monitoring frequency of incidents, if a member of the Inclusion Team/SLT identifies that a 

child has had 3 incidents within a half term they must: 

-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT 

-e-mail the childôs class teacher, year/phase leader and SLT informing them of the frequency of 

the incidents 

-class teacher must inform the parent/carer by phone or in person of the frequency and nature of 

incidents 

Reflection Time ï 6 incidents with a half term (Year/Phase Lead involvement) 

¶ Complete Reflection Time as outlined above 

¶ In monitoring frequency of incidents, if a member of the Inclusion Team/SLT identifies that a 

child has had 6 incidents within a half term they must: 

-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT 

-e-mail the childôs class teacher, year/phase leader and SLT informing them of the frequency of 

the incidents 

-year/phase leader must inform the parent/carer by phone or in person of the frequency and nature 

of incidents 

Reflection Time ï 9 incidents within a half term (SLT involvement)  

¶ Complete Reflection Time as outlined above 

¶ In monitoring frequency of incidents, if a member of the Inclusion Team/SLT identifies that a 

child has had 9 incidents within a half term they must: 

-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT 

-e-mail the childôs class teacher, year/phase leader and SLT informing them of the frequency of 

the incidents 

-member of SLT must inform the parent/carer by phone or in person of the frequency and nature 

of incidents 

-agreed actions to be recorded on CPOMs 

 

 

   

 

 

 

 

 

 

 

 

Appendix 4: Flexible support for Vulnerable Pupils 
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Positive relationships, mental health and behaviour is part of a whole school approach to mental health and wellbeing. 
This is paired with an individualised responses when the behavioural issues might be a result of educational, mental 
health, other needs or vulnerabilities including Adverse Childhood Experiences (ACEs).  
 
Negative experiences and distressing life events can affect mental health in a way that can bring about changes in a 
ȅƻǳƴƎ ǇŜǊǎƻƴΩǎ ōŜƘŀǾƛƻǳǊ κ ŜƳƻǘƛƻƴŀƭ ǎǘŀǘŜ ǿƘƛch can be an indication of an underlying problem. This can include: 

¶ Emotional state (fearful, withdrawn, low self-esteem) 

¶ Behaviour (aggressive or oppositional; body rocking...) 

¶ Interpersonal behaviours (indiscriminate contact or affection-seeking, over-friendliness or excessive clinginess; 
ŘŜƳƻƴǎǘǊŀǘƛƴƎ ŜȄŎŜǎǎƛǾŜ ΨƎƻƻŘΩ ōŜƘŀǾƛƻǳǊ ǘƻ ǇǊŜǾŜƴǘ ŘƛǎŀǇǇǊƻǾŀƭΤ ŦŀƛƭƛƴƎ ǘƻ ǎŜŜƪ ƻǊ ŀŎŎŜǇǘ ŀǇǇǊƻǇǊƛŀǘŜ ŎƻƳŦƻǊǘ 
or affection from an appropriate person when significantly distressed; coercive controlling behaviour; or lack of 
ability to understand or recognise emotions) 
 

The balance between risk and protective factors is most likely to be disrupted when difficult events happen in pupil lives. 
These include 

¶ Loss or separation (death; parental separation; parental health; loss of friendships; family conflict (having to live 
elsewhere); being taken into care or adopted; deployment of parents in armed forces 

¶ Life changes (birth of a sibling; moving house or changing schools; transitions) 

¶ Traumatic experiences (abuse; neglect; domestic violence; bullying; violence; accidents or injuries) 

¶ Other traumatic incidents (eg eviction and temporary homelessness) 
 

At the Hove Learning Federation, we understand that as social disadvantage and the number of stressful life events 
accumulate for people, more protective factors are needed to act as counterbalance and to enable children to be 
resilient when they encounter problems or challenges.  
 
Where there are concerns about behaviour/emotional regulation, we will instigate an assessment process to determine 
whether there are any underlying factors such as undiagnosed learning or speech and language difficulties, child 
protection concerns or mental health problems. We are committed to this through: 
 

¶ The effective use of data (changes in patterns of attainment or attendance or behaviour) 

¶ Our effective pastoral system (at least one member of staff knows every pupil well, recognises signs and there is 
a structure through which staff can escalate the issue and take decisions about what to do next) 

¶ Our Assess / Plan / Do / Review process  
 
 
Specialist Support 
 

¶ School nurse 

¶ Primary Health Worker 

¶ CAMHS 

¶ Family Coaching/Early Help support 

¶ Front Door for Families 

¶ Young Carers 

¶ Educational Psychologist / BHISS (Brighton and Hove Inclusion Support Service)  

¶ Specialist teachers for SEMH  

 


