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1. Introduction

GLFT a0OKz22fta o6yl G2 odteddesthey dshoudBeSsylass o BhaliduSpbligies ard yhdte on
YIFTAY3 LlzLAfa FSSt (GKSe o6St2y3éod
[Professor Kathryn Rileyinstitute of Educatioh

The Hove Learning Federation understand that positive relationships are a shared responsibility and has high
aspiratonsfoOKA f RNBy Qa f SFNYyAYy3 [yR a20Alf o0SKI@A2dz2NA I YR
relationships. It aims to foster a learning community where children and adults all treat each other with respect,
listen to each other carefully and makecisions collaboratively. We believe that a strong sense of attachment to /
sense of belonging within our school community is key to supporting positive behaviours. This sense of belonging
needs to be built on a bedrock of strong relationships (betwedldien, staff and families). We feel that positive
relationships are the root of positive behaviour and attitudes to learning and we all have a part to play in building
that positive foundation.

By focusing on developing positive relationships with$thool community, we aim to:

Foster a desire to explore

Stimulate curiosity

Provide children with skills necessary to become independent learners
Cooperate with one another and develop positive relationships
Persevere and celebrate when we overcome lemgles

=A =4 =4 =4 =4

2. Aims& Research
Aims and key principles

We aim to create a culture of exceptionally positive relationships within the classroom in order to promote positive
behaviour for learning.

1 We believe that Bhaviour is not simply managed; it is taughtwellsequenced behaviour curriculum
enables pupils to learn the routines, skills, and strategies they need to succeed both academically and
socially. Teaching behaviour proactively promotessafilation, builds character, and ensures classrooms
are sde and inclusivelt must also teach the importance of equity, equality, and inclusigaluing
differences, recognising need, and ensuring that all learners can access and succeed within the school
environment.

1 We believe that by explicitly teaching, madliley, supporting and discussing positive relationships, we will
instil a culture of positive and welégulated behaviour: for learning, for community, for life.

9 Our pupils have the right to learn in a sa&ievironment,and they should feel valued and iimsically
motivated to achieve their best. To enable this to happen we work together with all members of the school
community, children, staff, families and governors to promote a positive language and supportive
environment.

1 The Hove Learning Federatibalieve in the power of positive, frequent and relevant praise for regulated
and caring behaviour as an effective way of improving standards and relationships between individuals.

"The best behaviour management begins before students even enter tlié ooy Lemov,
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"Behaviour is a curriculum issue: what we teach, how we teach it, and how we ensure consistency are
critical to creating a positive culturé."Tom Bennett,

AfiWhen adults are consistent, fai t dapd KiPaudDixj b & h

Cognitive |l oad iixadfmf,fedtoed sty ktd aas\sir m@ivarsLovall] | o v

2

1 The Education Endowment Foundation (EEF) states that improving behaviour can lead to +3 montl
progress.

T The EEFR Improving Behaviour in Schooteport recommends the explicit teaching of learning
behaviours and routines.

1 Ofsted (2022) highlights schools with positive behaviour climates as having clearly defined
expectations, sequenced teaching of behaviour, amistent staff ggroaches.

Positive Relationship Theory /Research Positigee references at end of policy)

We hope to achieveur aims by working towards mon-behaviourist approachBehaviourism is the idea that all
behaviour can be reduced to arsulus linked with a response (use of extrinsic motivators: rewards and
consequences). Research into motivation, mindsets, learning attitudes and attachment shows that educators
searching to develop intrinsic motivation (sdifected learners) should awbusing carrots and sticks in the process.
Research shows that behaviourist approaches gain compliance in the short term but do not bring long term change
Our emphasis on teaching, modelling, supporting and discussing learning characteristics wilCkihdige to

develop intrinsic motivation to develop positive relationships and behaviour for learning.

Our professional observations, experience and ideology support the idea that children who struggle to make chang
in their behaviour are not supporteoly rewards and consequences. In place of this, we hope to create a learning

O2YYdzyAlleé GKAOK LI I OSa OKAftRNBYyQa ¢gStftoSAy3a yR aSy
a2t 0SS GUKSANI 26y Ol YR SI OK »takésSsaNdpianto rRakeftieivowh chdngeblS LI A N

At our school, we are aiming to build a learning community with strong pupil involvement and engagement. We
believe that in order to learn to become sélifected in making positive choices for their own belavj children

need lots of experience of making their own decisions and taking personal responsibility in this process. They need
voice and a chance to act and explareven if this does not achieve the intended outcome immediately. Like any
learning, here will be errors and misjudgements along the way.

The Hove Learning Federation value unintentional mistakes and hope to work in collaboration with our children in
order to positively move forward.

Behaviourist Teaching Non- Behaviourist Teaching

My job is to make judgements, You are learning to behave well (regulate yourself) and my
negative or positiveabout your is to help you. | understand your mistake is something we ¢
behaviour so you know how to help you repair and | neeathelp you make more positive
behave choices. We are all learning all of the time and if you want t

learn to be (kinder; calmer; less vocalwe can help you

Y hit X; Y needs to be punished X needs to be kept safe. X needs a strong voice in the
outcome. Y meds to be supported to reflect on the impact o}
the behaviour and make amends. The outcome is
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O2fttF 062N) GA DS Raflectioh Hin®d g{AX { 0
change the behaviour

X has been good or has produced| Adults provide modelled opportunities where X can reflect
good learning outcomes; X needs { their achievements and identify positive actions or learning
reward for that (linked to ourLearning Characteys

3. Key Principles

Aims and key principles

The structure of the behaviour prograffS A a4 GKSYSR F2NJ S OK KIFfF GSNY So3
structure huilds progression from ecegulation to seHregulation.This isnterwoven with the Just Right programme
(teaching emotional regulation using colour zones) and inc@aes teaching of behaviour, learning behaviours,
regulation, metacognitive strategies, social skills, equity and inclusion. Adaptations are embedded to support pupils
with SEND through visuals, social stories, sensory strategies, repetitiongsogilnterventions, and differentiated
expectationsEach half ternincludeskey focus areas, scenatfimsed activities, big thinking questions, suggested
adaptations, and an assembly thenhe the summer we focused on thpogression from behaviousystems' to

behaviour 'teaching and training he key principles have been explored with staff and Level 1 and Level 2
behaviours and systems and scripts agreed with staff at inset.

Golden Rules

Ly GKS LyTFlyid {OK22t 6S dzasS a4 Q& STG2 WT2 dzNIEe Nawf B&xsd OfF §
how to behave in school is key and needs careful and supportive guidanaxplitetlyteach these rules at the
beginning of each yean each year group. Our Early Years learners have a book and dediagtettime to

introduce each of the six rules. In Years One and Two (Key Stage One), chittipithese rules whilst alsweating

their own Class Charter.

Class Charter

The use of alass barterinKS1&A Yy L) | OS 2 F & OK 2 2 dice ¢ Wiz tis &HGldrek #to the hBa®t f A
of discussion and to help them develop into sadhtrolled, mindful and respectful citizens. We believe that positive
behaviour can be taught and shaped like any new skill and is based on trusting positiveshlptoJust as we do

not assume that a child will develop mathematical concepts by accident, neither do we presume they will develo
positive behaviour without discussion, learning and support. We must help our pupils to take responsibility for thei
own behaviour and this agency is the central premise of forming lasting, positive behavioural habits. We also kno
that changing behaviour or adhering to rules is not a simple choice for some children and that language is crucial
WNYzt SAQ SKEAOKQOONY 68S WozNR St LIF dzf @

91 OK Ofl adaa / KIFENISNI A& 60FaASR 2y o dzyA@SNERFIf NAIKGA &

1. We have the right to learn.
2. We have the right to express ourselves.
3. We have the right to be safe.

Each class Wipersonalise and develop these statements in anaggropriate way to decide how these rights should
be protected and whathe responsibilities of each child to achieve this.are support these rights, routines will also
be agreed by the class: stromgutines support positive behaviour. Involving children in developing these agreements
and routines supports ownership and understanding.
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Over the year, the Charter is revieweegularly,and children and adults evaluate how well the class is showing
resgponsible behaviour.

Examples:

We want our closs to be a fair ond happy place
80 we promise to..

- Be kindl
_ -Be to Learn
« Be the best Yoy con be

Challenge yourself
« Be positive and optimistic
= Listen to others
- Be polite and always use your manners
- Use our voices

- Treat others the way you expect (o be treated
Show the same level of respect to all staff and students
- Keep ou dy and orgonised

VoLanki 0. s ' @
Ed %4 caunis soskys M4
s b

3 Green Class Charter
~ OurResponsibilities
“}m@ up your hand and gnoring sully behaviour or chabiing.
. Sw.y5afzb3mk¢ngﬁpfm3mgo*urrhzmlgt.wutkmgqmﬂywund.:dwuimdnctwnuagba&
U\&?U\.ﬂ.buddmgalbﬂﬂku’rm‘t,
.wamwwmﬁﬂmmufwwaﬂwg‘smmmdywm
o Be kind and make sure everyone has a —
friend to play with.
o Be creative and use yow own ideas.
o Persevere and never give up trying yowr
hardest in yow- work v
o Look after the school and all oureguipment. = .
- Mahsmymmhmﬂhgandmadgw
Iaunbghavmgn.h,wlmysnad:, washing
ycurhandé.gdﬂngenm:ghsiupand.
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4. The Learning Characters

Aims and key principles

At the Hove Learning Federation, we are committed to promoting positive relationships and beha@iouasmis
to identify, develop and promotdey characterisics for lifelong learning and positivelationships within our
communities; ve aim to achieve this through our learning characteristics

As part of federated and inclusive approastaff and children were consulted about key values that underpin what
positive relationships arethese values are reflected in olearning Character&ach_earning Charactés assigned
a characteristic as a vehicle to promote positive behaviours.

Every person at the Hove Learning Federation works proactiwglyoinote hese characteristics. The language
associated with thé.earning Characteshapesthe way we communicate with children. If there are any occurrences
of unwelcome behaviour, we consistently use the language associated witletlraing Charactets discusst,
encouraging children to identify their responsibilities, the right®thers and how to respect them.

We strongly believe in this being both for adults and children, and that mutual respect and understanding is key to
building strong positiveworking relationships.

Expectations: ‘ Strategies:

All adults and children are awarg § Adults and children become familiar with la#laning Charactetirough the

of eachLearning Charactemnd continual reference to and use across a day, week and term

their associated characteristic | § Adults and children refer to thieearning Charactershen offering praise
and/or support through reflection

9 Adults and children refer to thieeaning Charactethroughout taught session
e.g. when reflecting on learning

The LearningCompas¢SeeThe | 1 LearningCompasslisplayed visibly at the front of the classroom
LearningCompaskis displayed | § Learning Charactesgithin the LearningCompassire configured as
within each learning displayed inAppendix 2¢ The Learning Characters & The Lear@ogpass
environment across the school
TheLearning 1 Opening slide for each lesson refers to thearningCompas®.g.Are your
ChaacterdLearningCompass Realy to Learn?
(SeeThe Learnin@ompaspare | § Throughout the lesson, adults refer to those key characteristics observe
referred to throughout the supported by an explanatoneq.2 St f R2yS .3 L KI
taught session worked collaboratively with your partner by listening to one another sha
82dzNJ ARSI & ®¢
 ChiNBYy Q& yI YS&a I NB R AicamiglChatalero &
1 Merits are awarded.earning Character Stickeage presented to children
displaying learning characteristics.
Learning characteristics are bui I New characteristics are built upon, year group to year group
upon through Reception to Yeal § Time in the curriculum is dedicated to embedding the understanding of

6 as a whole sclw approach each characteristic, both through whole class teaching, assemblies and
Learning to LearWorking With Othersesson and within the learning
environment.

I Children drive the discussion within these sessions to build a f
understanding of what eachearning Characteneans, guided by the adu
in class
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Adults model behaviours in peer interactions and chililt interactions.

Each Learning Character reflec
a learning skill:

Polar Bear Independence
Tortoise- Perseverance
Beec Cooperation

Owl- Curiosity

Butterfly ¢ Creativity

(See Appendix 2Description of
ThelLearning Characte)s

All learning charetersare taught about explicitly at the start of each year
and referred to at the beginning of each term.

In the Early Years, there is a taught unit of lessons to introduce each
learning power during PSED (Known as PSHE in KS1 and 2) with gam
activities and discussions on how to show this learning characteristic.
SLT assemblies are planned for in order to promote the learning skills g
the academic year.

Learning Charactemre referred throughout learning and are embedded
the lesson slides.

Learning is linked to one or more of theearning Charactetsrough
targeted questions and/or outcomes.

Learning Characters are displayedl@arningCompassvithin the
classroomKS1 classes have physical representations of the Learning
Characters on disagy in class.

At the end of each session, celebrate the learning journey and effort thg
children have made.

Praise and conflict resolution is
given/addressedising language

Adults offering praise or resolving conflict must do so by using the lang
associated with thé.earning Charactems.g.oWell done, you have shown

associated wittThe Learning INBI G LISNASOHSNI yOS Ay fSEFENYyAy3a K
Charactergas well as each
OKAf RNBY QanedNd\ 3 G, 2 dz Yoide with2ne in order to resolve your disagreement. | ar]
the Qass Charter) KSNB (2 &dzLILR2 NI &2dz 6A0GK (KAZDE
8 3»\}9&5”*00
WEST HOVE & ¥
INFANT SGHOOL o

&%

A fanily of friends
v EANRN



5. The LearningCcompass
Aims and key principles:
We aim to create a culture where positive relationships drive the behaviour within the classravdeirto promote
Fw®l Re lethos[ASatbompasindicates directioiowards a desired destinatidior navigators, so theearning
Compasslirects andguidesthe children at Hove Learning Federatiomards making more positive choices andre
postive relationships.

Teachers and pupil relationships must be built on consistent and clear positive relationship expectations. We aim
create a culture of mutual respect and trust using thearningCompasdo ensure our children are aware of
appropriate behaviours while developing a high sel§ard and esteem.

The Hove Learning Federation believe in the power of frequent positive and relevant praise for good and carin
behaviours as an effective way of improving standards and relationships betndigitluals.

Using theLearningCompass

Expectations
YwSIl Re U2

Strategies
i Srongroutines and hijh expectations developedlith the children

|
y .
N

All children begin at
this stage at the
start of each lesson.

9 Children understand whye have routines and expectations
To keep everyone safe
To ensure our learning environment is calm

To help us all focus and learn

To show respect for ourselves and others

 SupportchldrenQa LJ2 & A (uk @8ine @ritl EXpedtatdmsagrea in theOf | &
own Charter

9 Each child has what they need ready to access the learning.

Children are
attentive to the
learning i.e. children
are calm, alert and

focused. i Stationary, equipment andcaffoldedtasks/challenges are prepared and distributed
f Positive reinforcemenis given to children who are displayitgw S | R& tias [
e.g.goodsitting, goodlooking, goodllstemng good |gnor|ng
G- Aad aK2gAy3d YS GKIFIG GKS&@ FNB NBIR@
1 Visual reminder in planning/slides to nébrce that they arédReady to Learn
1 Celebrate the achievement &feady to Leargtate.
1 Use proactive strategies to identify and support children to renf@ady to Learii
dysregulated prior to or during the lesson.
1 Support children with proactive strafjies when they move frolReady to Leargtate.
9 Support dysregulated children to udast Rightanguage/strategies to selfegulate
See section Attachment Aware for a description dtist Right
Learning 1 Clear modelling of what each characteristic looks like in practice.
Characteristics 1 Descriptive praise for effort and achievements.

Children identified

as denonstrating a GL KIFI@S y20A0SR GKIFI(G &2dz I NB 62 Ndchy 3
particular 2 0 KSNI)a ARSFA YR FailAy3 | dzS zapérlioha @
characteristic are 0SSo¢
celebrated.
1 Children identify where in the session they, or another member of class, has
demonstrated a learning characteristic.
NB¢ It is important for adults to use the dening characteristics to support a return to
Ready to Learn.
9 50\*“0‘:{5(:/"00
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e.g. Two children are unable to agreadult response:

a 82dz 020K KIF@S 3ANBI

L Oy aS$S GKlId
20K K

SI NRKE

Q1

For a positive outcome, both chileln are move onto Co-operation Bee.
All children identified on thé.earningCompaswill be rewardedwith a merit/ alearning
character stickeat the end of the session / day

A fanily of friends

Behavior Actions 9 Children who are showing signs of dysregulation are esgyagcommunication with
an adult who will support them with emegulation. This may be the teacher or anoth
adult in the class.

9 Tier 1 and Tier 2 behaviors are clearly outlined to the class and pupidevel is
teacher led and starts again afterdak time. Tier 1 behaviors include disruption,
unkind words, provoking others, lack of focus and avoiding work and not respectis
property.

&
Behaviour Actions
Loww level - Lewel 1 Teacher led
Starts again after each break
Disruption, Unkind words, Frovoking others, Lack of focus/avoiding work, Not respecting property
Acti
1 (=lul
Level 1 Teacher Werbal
Reminder 1 Q,)) (%
2
Level 1 Teacher Verbal
Heminde:a?:c o Q))) gﬁ ODO
Take Up Time*
conversation. C:) D
3
Lewvel 1 Teacher Verbal and
Visual Reminder 3 (Let’s
think about it} and Q))) grb @ &
Reflection Warning
4
Lewvel 1 Teacher reflection n ﬁ-
set and confirmed for the .
next break (contact Q))) @
parents/carers) ﬁ"E
=
Level 2 Alart 1 YL/FL
‘r'ear,n’Pha;E Lezd zlerted of : i
= Level 1 incident & I
reflection T
&
Lewvel 2 Alert 2 5LT
51T alerteed of alevel 1 .‘_“" ‘i
incident & reflection I
Communication is supportive and a positive outcome is offered in order to retuRe&aly
to Learn
10 WOR SCho
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Levell
e.g.Tier 1: lack of focus, avoiding work

Child distracted by physical object.

1 Reminder 1: Level inay be nonverbal to begin with or follow the script below. The
teacher will make it clear to the child the reminder process has started.
'| noticedyou chose to. (avoid work by playing with thebject and this stopped your
learning and disrupted others around yothis is reminder 1. It is a reminder to
follow the rules by.. focusing on the learning, not playing etc.). You now have the
chance 6 make a better choice ¢ KIFy1 @&2dz F2NJ f AadSyaA

1 Reminder 2: Level 1 second reminders giigen fora child to regulateand a child is
spoken tol:1 in a conversation about their behavior

YL y2{A0SR warglazarddfdzha Sassiodm talking his is reminder 2.
Youare not following the rule of....You can turn this around and make a better ch
by...I remember when you (vere working quietly and beautifully during writing.
Your focus was fantastic and so your sentences were a jogdolrevas very proud of
how hard you tried). Thisthe.. A Y aSNI yIF YS0 L ¢l yid G2

1 Reminder 3Teacher Verbal and Visual Remin8ewith a warning about reflection

WL y20A0S @&2dz OK2a$S (2 daflebtiokviacningt 1zam Mg
@2dz G2 W[ Si Yau canfolloy the rulés dyaiu will linde@ teacher
reflection at break if you choose to break the school rules again. | remember whe
you... (model of previous good behaviour). That isble&aviour | expect from you. |
know you can makgood choices! Thank you for listening.

1 Reminder 4Level 1 teacher reflection confirmed for the next break time aodtact
Ad YIRS 6AGK GKS OKAfRQa t«k/
WL y20A0S @&2dz OK2aS$S aitRedaxtbreakdimeanitt nie. YU
will have a reflection witlfyear or phase lead) if you choose to break the rules agai
1y2¢6 @&2dz Oy YIS 3I22R OK2A0SaQ

Reflection scriptg Follow up, repair and restore
W2 KI G KIFLIWLISYSRK 6 b S dajeNif anbtheRchibl IsIméntiohed, sy (i
proYAaS L Qf f & LISk fcanii Whaiiwérs You flegling at2he tyme? How ha
you felt since? Who has been affected? How did this make people feel? What should
to put things right? How can we dbings differently? Thank you for listening. | know yo
gAft YIS GKS NRIKG OK2A0Sa FyRyL Ol y(

Level 2

1 Level 2 A child can progress through to le&dirom level lor can gostraight to level
2.

Level 2 behavis are outlined and include hurting, refusing, leaving class without
permission, disrespectful language/swearing, rudeness towards teachers/pupils/runn
away from adults/hiding, unsafe behaviour and stopping the learning for the rest of th
children.
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Afirst level 2 reminderis teacher reflection (without any reminders) moving straigh
to Level Two first reminder.

If the behavior is a serious risk (including hurting themselves and others), another
reminder is needed, the behavior escalates or the clageds to be evacuated move
to Level 2 second reminder.

Level 2 second reminder is year/phase leader reflectiordas recorded on CPOMS
Level 2 reminder three is SLT reflection. SLT are alerted of a system 2 incident w
SLT reflection.

Level 1 Bhaviours
Low Level
Behaviour

ol

disrupting lesson

£ ol

o Level 1 Teacher Verbal

- Reminder 1 )
ALLE S

lack of focus
favoiding work

Level 1 behaviour:

a o
o

unkind words

Action

disrespecting 2
[y Level 1 Teacher Verbal
Reminder 2
LD ‘Take Up Time'
c @ conversation.
3
ﬁ n Level 1 Teacher Verbal and
Visual Reminder 3 (Let’s
think about it) and
Reflection Warning

G
, Bt
ki

jprovoking /
annoying others

Level 2 Behaviours
High Level
Behaviour

(I

$H#i%

dissaspectiul

hurting

Level 2 behaviours

v

15 without

rafuial learving cla
permission 1

Level 2 Teacher Reflection (instant without any reminders)
Move straight to Level 2 Alert 1 (and potentially Level 2 Alert
2)if:

-serious risk (including hurting themselves and others)
-another reminder is needed

-behaviour escalates

e

i

rudeness towards

9
ra) )

running away from

~tlass need to be evacuated

o}

®
1
000

')
'_h
LYY

2 ~ d

Level 2 Alert 1 YL/PL reflection — | —
Year/Phase Lead alerted of a System 2 incident & reflection -
882 3 N

Level 2 Alert 2 SLT reflection -] i
SLT alerted of a System 2 incident & reflection :

O
g
O

O'B
[

stopping the
learning for the
rest of the children

Alert Cards

High tariff disruptions in clagsn be difficult for a teacher to solve positively right in the
moment (as the learning of all the other children needs to be afftiefront).

)l
)l

1

On the rare occasions of persistent disruption or behaviour that put others at risk, a ¢
may be asked to go to another cldearning space.

1

1

¢tKS OKAtR oAff iKS ¢K
ClasLCharter

StAST Ay (GKS OKAfRQa l[oAfAle (2 R?2
YEyF3aS GKFd o0& @2dz2NASET T 2NJ R2 @&2dz yS
Some chidren prefer to go and work in a quieter spaeg. aRegulation Statioor a
peer may be able to support positive attention.

0S NBYAYRSR 27

An Alert Cards presented to an adult in class or a trusted member of class to hand
the Year Leaden member of SL3r aLearning Mentor

The child is sent to another clagisa member of SL.Tt will be for a short period of
time ard the child will be given a space to sit and think/write/draw a reflection.

WEST HOVE
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1 Record behavioural incident Reflection Timég and inform parent/carer before the
end of the dayor when the child is collected.

If a child has committed a serious offenneschool, the senior leadership team may
choose to impose an internal/cross sgaspensior{SeeDe-escalation, Positive Handling
and Suspensioffior details ofsuspensions
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6. Supporting Positive Behaviours and Relationships

We arecommittedto promating positive behaviours and relationships. There are many ways in which we do this:

Expectations: Strategies:

L

Il Rdzt 6aQ w2t S k| Alladults treat all children with respect and model positive behaviour.
We do not believe childreare less impdant than adults

Involve children in discussions in a respectful way.

Adults listen when asked for help and do not dismiss concerns as
unimportant; we know things adults may perceive as small can be
overwhelming to children.

1
1

Verbal / nonverbal positive We know some childreoan find praise overwhelmingpare deliberately
comments and feedback careful about our positiveomments and feedback

Learning Characteristic: f Smiles & friadly greetingse.gd D2 2R Y2 NYAy3dI K24
Independence, perseverance, 2 Kb KFE@S @2dz 320G LXFTYYySR F2NJ (F

co-operation, curiosity and 1 Offer kind/positives words
creativity f Open questions directed to childrenedg2 K i | NB &2dz f
classnow? What have you learnt about your topicto@ k 1 KA & 6 S
1 Reinforce positive behaviour choices with specific positive feedback e.g
G¢KS gl e e2dz KSEtLISR - Ay (GKS LI I
1 Positive feedback linked t&ffort / persistence(GrowthMind-set).

Star of the Day 1 Atthe end of the day a child is nominated by the teacher and/or the cla
Learnirg Characteristic: NB O SStaoSthe@a@ T2 NJ RSY2yadNI GAy3 |
Independence, perseverance, | § The child is given sticker,and their name/photo is displayed in the
co-operation, curiosity and classroom

creativity
Celebration Assembly 9 Achild is chosen each week by their class teacheatigptaying consistent
StarChild of the Week positive behaviour and/ or learnirgharacteristics
Learning Characteristic: 1 EachStarChildof the Weeks presented with &old Award cardStarChild of
Independence, perseverance, the WeelCertificateandstickeras well as letter from the chss teacher
co-operation, curiosity and informing the chil@Parent/ Carer what the teacher feels is special about the
creativity child.
T / SNIAFAOIGSA ¢ NRSR (2 OKAfRNBY
demonstrated to achieve the certificate.
Table/Row Points 1 TableRowPointsare intended to promote coperation and are awarded for
small group actions e.ghowing that we ardReady to Leatn
Learning Characteristic: organising/collecting resources efficiently and calmly.

Cooperation and/or persistence| § Table/Row Points are collected and tallied at the endaafhweek The
table/row with the highest pmts total will receive and agreed reward the
following week that isgreead within class e.qg. firsiut to lunch/break,
cushions on chairs for the week.

Learning Characteristic Stickers| 1 When childrerdemonstratea behaviour from a givebhearning Character

(Infants) they are moved to this area of theearningCompassindreceive the
Learning Charactedtic: correspondinggsticker
14 WOR SC/.,OO
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Independence, perseverance,
co-operation, curiosity and
creativity

Efforts towards, oactions demonstrating one of our learning
characteristics can be awarded with a sticker reflecting the relevant
learning character.

Adults explain how and why children have received this sticker modelling
positive relationships and behaviour for leamiskills

Merit System(Juniors)
Learning Characteristic:
Independence, perseverance,
co-operation, curiosity and
creativity

Merits are awarded for forts towards, or actions demonstrating one of
our learning characteristics can be awarded by an adwsthool.

All merits awarded by adul{gerbally) ork OONHzSR g KSNEB |
written on the Learning Compasarestamped in aMerit Card/Book

A certain number of meriteesultin a particular certificate, which is given
out during StarChildof the Weelassembly

The number of merits needed to achieveettificate increasdérom Year 3
to Year 6

Marbles

)l

Note; These can be rewarded at the end of each session or the end of the

1

Marbles are a whole class reward thaflectsi KS OKA f RNB Yy (
beingReady to Learn.
At the end of each learning sessios iregistration to break, break to lunch
and end of lunch to end of the dathe children are rewarded with 1, 2 or
marbles based on theagreed efforttowards the lesson outcome and
demonstrating that they wer®eady to Learn.

Marbles are collected ia Marble Jarphysical or laminated).

In the infants, the teachers will set a target of 20 marbles. In the juniors
classes have to achieagotal of 200 marblesOnce hey have reached
their target, theyare rewarded with aMarble Treat TheMarble Treats
agreed within theclassand (if required)parents are informed of the
intended date of the treah weekprior to the event.

TheMarble Jaiis emptied after theMarble Treatand the class work
towards their targetagain
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7. Learning Mentor Support

Aims and key principles:

As adults working within the Hove Learning FederationaveallNBS a LI2 Yy 8A0f S T2 NJ OKAf RNBY Q

roleistokeepd f OKAf RNBY al FS

We know that most children will make mistakes along the way to becoming attunedegelted, responsible people
and that some children have particular challengeg. @hildrenwith social, emotional and mental health needs; autistic

LKeaAOFtte .l yR SyaArzylrttey

spectrum condition; attachment needs and other developmental or genetic conditions) on this journey.

We believe that children need the right relationships and right response to their behavidakesso that they feel open

and able to make progress. Getting this right will mean children are miole to take responsibilitsather than defend
themselves from a negative judgement/consequence byydenor avoiding responsibilitizearningVientors encourage
OKAf RNBY (2 a2t@S LINRPofSYa (23SGKSNJFYR FOG G2 FI OAft

Expectations: ‘ Strategies:

Learning/Behaviour eviews

T

= =

LearningVientors reflect orwhole class learningnd
communitybehaviours and look at how to improve less rabu
behaviours

Liaise withithe Inclusion Manager/ear Leaderand class
teacherdo discuss individuals who ademonstrating a high
frequency of behavioural mistakes

Review frequency of children attendiRgflections Time
Analyse behaviours of childrevho frequentlyattend
Reflections Time.

LearningMentors support problem solving
with individuals/small groups

Weekly timetabled sessions are individualised
support: social and communication, nurture,
positive relationships, behaviour for learning,
sensory support

Mentorsspend time supporting problem solving with individu
children or small groups of children to ensure that issues are
resolved well and peacefully.
Mentorsdo not make assumptions about childrend.W , 2 dz
dza dzk £ £ @ R2Syl K20 Q 0t I yOK Aff ARINIR
experiences of situations.

Mentors do not believe punishment or consequences bring
longlasting change: they breed mistrust and model negative
power relationships.

Mentorsknow that children cannot solve problems or think
rationally when they are stressed, frustrated or anxious and
we do not question children or try to support children when
they are in an aroused state.

Mentorsfind a safe space for a child to calm down (give ther
something perhaps like buttons/putty falay with) before
beginning tahelp the child to explore and repair the situation

L Yy RA @ appodzinify 0 Zeflect

All children benefit from some space with which to think
through a situation when something nege has happened.
Give children spaceral opportunity to reflect by giving them
time to draw a reflection (or write if they preferor both).

Ask children whahashappened; what happened before this
(the trigger usually); what would they do if they could go bag
in time; what they could doat repair.
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1 All children involved in any conflict or dispute will be brought
together to agree a way forward and check everyone feels
happy with the outcome.

Reflection 1 Build positive relationships witthildren who find it difficult to

selfregulate

Offer strategies to selfegulate using thdust Righapproach

Refer to targets on SEND Action Plans

Set weekly/haltermly behavioural targets

ERE

8. Attachment Aware

Aims and key principles:

At Hove Learning Federation, Wwaild and nurtue positive relatiorships but we know that for some children

relationships can be more difficult to build and sustain due to previous or current life experiences. These children may
present as emotionally dysregulated and may need a more bespoke approach drawn from ounattaatvare and

trauma informed guidelines.

Alongside the attachment support which miag offered by dearningmentor, ourNurture Teamis sometimesable to

check in and develop their personal relationship with a child who is struggling with positixgidiat Spending short
LISNA2R&a 2F GAYS 6SaLISOAFtte G GKS o0S3aAyyAaya 2F (KS
child to affirm a positive relationship, using techniques sudbeg® Therapyi heraplayare often benefial and will be
considered.

We are aware that fasmall number of childrerafar greater amount of support in managitigeir own impulses /
behaviour. These children remain a prioit$seeFlexible support for vulnerable pupidsppendix 3

Expectatiors: ‘ Strategies:

Nurture Groups 1 Key childrerare given support bgur Inclusion Mentorsvhich
the school finances. THaclusion Mentors helghildren with
emotional/mental health issues presentingschool and meets
NB3dz | NI & ¢ A (K afeitsBardd, keAcheRahd
key stage Inclusion Leader.

Nurture Provision(break / lunchtime) 1 Key children are giveopportunities to accesssafe space e.g.
the Creative Roomwith our Inclusion Mentors durinigreak
time and lunchtime. These spaca® usad to regulate
behaviour avoid dysregulatioor reduce anxiety around socia
situations that may give rise to dysregulation.

9 Inclusion Mentors facilitate the regulation of behaviour
within the safe spaces dependent tme needs of the
children.

Just Right 1 We use the Just Right approach for children across the schc
This is a simple coloured scaling system
(red/orange/green/blue) which encourages children to
regularlyconsider their emotional/sensory wellbeing.

1 LYy GKA& aeéaidSys gie&ncalt, \amrani,
ready to learn); the blue colour represents feeling
tired/lethargic/low; the orange colour represents feeling
anxiousf/fizzy/stressed/ovestimulated and the red colour
represents anger/flipping my lid/melt down/shut down.
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Children lean to know what helps them feel better.Ge move
from the orange zone back to the green or stimulate
themselves out of the blueone into the green).

Somechildren need an adult to notice their emotional/sensor
state to help them regulate.

Sensory Grops & Sensory Breaks

Lots of children with poor attention / impulse control /
concentration / other behavioural challenges can respond
positively to additionabreaksto meet their sensory

needsc even if these needs are not obvious.

Social CommunicatiohFriendship Groups

Social communicatidfriendship groups are set up within the
school on a needvasis. We usually have at least one social
skills group running at any one time.

Children who have mildehavioural challenges may be invite(
to join such a gup, especially where that problem is linked t
social skills.

Circle of Friends

2 X0K GKS OKAfRQa YR L} NBYy
Circle of Friends around a child.

This is a team of peer supporters who take on a role of
supporting a child whavants to make a change but is
struggling to do so alone or who is trying to develop the sk
of friendship and needs help.

This is aduited and aduksupported throughout.
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INFANT SCHOOL

A fanily of friends

18

\OR SCy,
= %,

74
/

vV ENRN

SR



9. De-escalation and Positive Handling
Aims and key principles:

By using amattachment aware and nebehaviourist teaching approach we aim to-égcalate incidets before they
becomeseriou®2 S dzy RSNEGF YR (GKFEG AF AyOARSyOSa INB y2a | LI
and development. By using positive be&faur support we can prevent and diffuse behaviours that challdrefere

it escalates. bwever, on rare occasionghere an adult believes that a child is in imminent danger then physical
intervention may be requirethe following strategies may have to bsed:

Expectations: Strategies:

De-escalation 1 Move to a private area.
If it seems safe to do so, it may be helpful to movedhitd
away from communal/publiand into acaim spaceto talk.

1 Be empathetic and nejudgmental.
Focusds placecbnundersty RAy 3 (1 KS LISNA 2
2 KSGKSNJ 2N y2i é2dz GKAYy1l 0
real to the other person.

1 Respect personal space.
If possible, stand 1.5 to three feet away from the person . . .
Allowing personal space tends to decrease a pedsan |y E
and can helgle-escalate the situationDo not block exits.

1 Avoid overreacting.
Remain calm, rational, and professional. While you cannot
O2y G NRBf (KS uLJdWMFoR rgspod tdtlek | &
behaviair can affect whether the situation esctda or
defuses.
Empathize with feelings, not behauio
GL dzy RSNBRGFYR @2dz | NBXXao bz

9 Allow silenceBy letting silence occur, you are giving the pers
I OKIFyOS (2 NBFTtSOG 2y 6Kl

PositiveHandling 1 The use of positive handling at the Hove Learning Federatic
FfEA3aAySR (G2 GKS 5F9 Hnamo 6N
C2NDS DIARIYyOSQ>X gKSNB dzLk
FNB SYLRSSNBR (2 dzyRSNII 1S
as$aayYSyiQ 6AGK NBIFNRa G2
20KSNEUV |yR akKz2dA R GUKS ySS

1 See thePositive Handling Polidyr full guidance

Note; Parents would be informed of this and support put in place
for the child once rgulated.

Exclusion We would hope to never resort to excluding a child from our
communityhowever,exclusion of children remains a legal right g
schools are given

Theae are 3 types of exclusioan internal exclusiora suspension
permanent exclusion

1 Internal Exclusion means that a child is excluded from his or
class but stays at schaotoss siteexclusions could be
19 WOR SCh
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considered depending on the severity of the incidefhe child
would spend the day with the head or a deputy head
designaed member of stafaind wouldbe given curriculum
work to complete as well as spending time thinking about hg
to build bridges and put right their particular situation

9 Asuspensiorinvolves a child beinguspendedrom school for a
short period of timeWhen a suspension is agreed, members
of SLT are to be notifieBuring asuspensiona child should be
supervised at home. When a child returns frosuapersion,
we ask the parents/carers to accompany the child for a meef
with the Head or Deputy. lthis meeting we will set targetsith
the child and decide waybat we can help the child meet tlire
settargets. The targets will be monitored by a member of SL
and a review meeting will be heldthin an agreed period of
time. We will ask that parentscarers attend this review
meeting.

1 Permanent Exclusion is a measuiigere, despite a
considerable levedf support, a child persistently disrupts the
good order of the school or regularly patemselvesothers or
property in danger operforms a uniquly dangerous act, at
this pointthe school can decide to permanently exclude a ch

L¥ LI NByiGa k OFNBNAR R2 y2i
exclude their child (fixeterm or permanently) then they have
right to appeal. The letter informinggrents / carers of the
exclusion also informs them of how they can appeal against
decision.

* To support this further at the Hove Learning Federation we have key members of staff traMagin: Conflict
Management Maybo training provides staff viitthe skills and awareness required to-escalate and manage
behaviours of concerns with the aim of creating positive and safer learning environments where children can activel
learn and explore. Conflict Management training is required in certain tolassist staff to safely and effectively
manage aggressive and challenging behaviour and the approaches in this training may to utilize further support the
positive handling of a child. More information on this can be founitims://maybo.co.uk

Policy Links

PSHE Policy

Anti-Bullying Policy

Positive Handling Policy

e-safety policy

Safeguarding and Child Protection Policy
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Appendix1: Description ofThe Learning Characters

Learning Characteristics:

The following ideas and prompts can be used by teaching staff to explore the learning characteristics.

Creativity:

| am embrace creativity and fedom of expressiowithin my learning
To becreative

| will express myself openly without fear of judgement

I will make my own choices

I will experiment with ideas and resources

| will be imaginative and approach things in new and unusual ways
| willbe open to my own ideas and impulses

Curiosity:

| am keen to learn and enquire

To be curious

| ask questions and want to know the answer

| explore ideas so | understand things more deeply

-Before a topic startg what questions do | have about this sudije

-Look at a text/picture; what questions do you have? Are they relevant?
-What questions would you ask a character?

-What questions do you need to ask yourself to solve this problem?

Collaboration:

I use my Working With Others skills e.qg. listdrgrs, discussand showrespect
| can learn from others

| can ceoperate

We use team work

Use compromise and negotiation

-Lessons involving group wocldid the children work effectively?

-How did you solve this problem within your group?

-What problemamight come up in the group work? How could you minimise them?
-Did they compromise, to avoid a problem?

-Could I have assigned the groups roles to develop collaborative work?

Independence:

| use selimotivation and positive thinking and | help to organi&nd look after my own classroom. | make decisions and
choices about my learning

| use my initiative and find solutions to problems

| take responsibility for my choices and | am resourceful e.g. use 5Bs

-Did they start their work independently and usésth Wa 1 S1LJAa (2 &4dz00S&daQ (2 KSf LK

-Did they help someone else so that the other learner was able to be independent?

Did they use the 4Bs?

Perseverance:

| know that mistakes are part of learning

| try different strategies when faced with a challenge

L ¥ Lsudeexss/afiist, | try again and again

| can build up my resilience

I havq a growth mindet

SAR GKS& 1SSLI 32Ay3 gAGK |y Ay@SadAiadardirzys S@Sy (K2dz3
-Did they help someone else to persevere through something?
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Appendix 2: Tk Learning Characters &e Learningcompass
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Appendix3: Reflection Time~low Chart

Reflection Time
1 Level 17 Teacher ledReflection Timat the next brea&fter remindersTeacher to complete
reflection scriptFresh start for the next lesson.
1 Level2i Year/Phase Lead or SHnclusion Mentoled. Adultfollows reflection scripfor
Reflection Time
1 Adults record all reflections on CPOMSs alerting appropriate adults e.g. class teacher, year/j
lead, SLT
1 Monitor frequency of individual incidents
Reflection Timei 3 incidents within a half term (Class teacher involvement)

1 CompleteReflection Timas outlined above

1 In monitoring frequency of incidents, if a member of the Inclusion Team/SLT identifies that
child has had 3 incidents within a hafin they must:
-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT
-emai | t he chi,lyedripkasedeadarsdSLTinfermiogthem of the frequency of
the incidents
-class teacher must inform the parent/carertimng or in person of the frequency and nature o
incidents

Reflection Timei 6 incidents with a half term (Year/Phase Lead involvement)

1 CompleteReflection Timas outlined above

1 In monitoring frequency of incidents, if a member of the Inclusion Teami@iifies that a
child has had 6 incidents within a half term they must:
-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT
-email the childbdés class teacher, year/ ph
the incidents
-year/phase leadenust inform the parent/carer by phone or in person of the frequency and 1
of incidents

Reflection Timei 9 incidents within a half term (SLT involvement)

1 CompleteReflection Timas outlined above
1 In monitoring frequacy of incidents, if a member of the Inclusion Team/SLT identifies that a
child has had 9 incidents within a half term they must:
-record an incident on CPOMs alerting the class teacher, year/phase leader and SLT
-emai |l the <chil do sseleddex and SLT mfarmihgahem of thesfieequénpytof
the incidents
-member of SLTmust inform the parent/carer by phone or in person of the frequency and ng
of incidents
-agreed actions to be recorded on CPOMs

Appendix4: Flexible supportor Vulnerable Pupils
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Positive relationshipsnental health and behaviour is part of a whole school approach to mental health and wellbeing.
This is paired with an individualised resposssaen the behavioural issues might be a result of educational tahen
health, other needs or vulnerabilitiéscluding Adverse Childhood Experiences (ACES)

Negative experiences and distressing life events can affect mental health in a way that can bring about changes in a
@2dzy3 LISNE2Y Qa 0SKI enicandeNdn indat®rya? an Ar@leflyingy prablérithis S8an indide:
1 Emotional state (fearful, withdrawn, low s&léteem)
1 Behaviour (aggressive or oppositional; body rocking
1 Interpersonal behaviours (indiscriminate contact or affecs@eking, ovefriendliness or excessive clinginess;
RSY2y&iNI GAy3a SEOS&aaAgdsS Ww3I22RQ o0SKIGA2dzNI (2 LINB O
or affection from an appropriate person when significantly distressed; coercive controlling behaviouk; afr lac
ability to understand or recognise emotions)

The balance between risk and protective factors is most likely to be disrupted when difficult events happen in pupil lives
These include
9 Loss or separation (death; parental separation; parental heaktls;dd friendships; family conflict (having to live
elsewhere); being taken into care or adopted; deployment of parents in armed forces
9 Life changes (birth of a sibling; moving house or changing schools; transitions)
1 Traumatic experiences (abuse; negleciestic violence; bullying; violence; accidents or injuries)
9 Other raumatic incidents (eg eviction and temporary homelessnhess

At the Hove Learning Federationewnderstand that as social disadvantage and the number of stressful life events
accumulate ér people, more protective factors are needed to act as counterbalance and to enable children to be
resilient when they encounter problems or challenges.

Where there are concerns about behaviour/emotional regulatiwawill instigate an assessment pr@sto determine
whether there are any underlying factors such as undiagnosed learning or speech and language difficulties, child
protection concerns or mental health problem&/e are committed tehis through:

9 The dfective use of data (changes in patterof attainment or attendance or behaviour)

9 Our dfective pastoral system (at least one member of staff knows every pupil well, recognises signs and there i
a structure through which staff can escalate the issue and take decisions about what to do next)

9 OurAssess/Plan/ Do / Review process

Specialist Support

School nurse

Primary Health Worker

CAMHS

Family Coaching/Early Help support

Front Door for Families

Young Carers

Educational PsychologisBHISS (Brighton and Hove Inclusion Support Service)
SFecialist teachers for SEMH

=8 =4 =4 =4 =4 =8 -8 =9
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